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Preface

In the ever-evolving landscape of education, the intersection of technology and
pedagogy has ushered in transformative changes. As we navigate this dynamic
realm, the “Book of Best Practices: Digital Education - Needs and Achievements”
stands as a testament to the collective dedication of educators, researchers, and
innovators committed to the advancement of digital learning. It is the final output
of the project “From the project to teaching/learning with the digital competence”
financed by the National Agency for Science, Research and Inovation in Albania.

This compendium, the result of careful research and practical insights of
lecturers from the Department of Foreign Languages, at University Fan S. Noli,
Korgé, addresses the pressing needs and notable achievements in the realm of
digital education. The journey from traditional classrooms to digital interfaces is
not merely a technological shift; it is a profound paradigmatic transition that
demands a holistic understanding of the educational ecosystem.

The book embarks on a journey that dissects the fundamental needs of
ESL practioners and policy makers. The two sections delve into the complexities
of adapting curricula, the quest for inclusivity, and the imperative role of educators
in nurturing digital literacy. Recognizing these necessities is pivotal for
constructing a foundation upon which successful digital education can thrive.

This book magnifies the special accomplishments within the realm of
digital education. From groundbreaking technological innovations to pedagogical
strategies that foster engagement, each section unveils success stories that
illuminate the transformative power of thoughtful implementation and unwavering
commitment.

One of the defining features of this book is the diverse tapestry of
perspectives it weaves. Experts from various domains, each contributing a unique
thread to the narrative, create a rich and comprehensive exploration of the digital
education landscape. It is in this diversity that we find strength, resilience, and the
seeds of innovation that will shape the future of education.

As we turn the pages of the “Book of Best Practices,” let it be a call to
action for educators, administrators, policymakers, and technologists alike. Let us
collectively embrace the challenges, celebrate the achievements, and chart a course
for a future where digital education not only meets the needs of our learners but
transcends them.

This book is more than a compilation of best practices; it is a manifesto
for change, a guide for the perplexed, and a source of inspiration for those
committed to shaping the educational landscape of tomorrow.

Editorial Team
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THE IMPORTANCE AND USE OF PUZZLEMAKER WEBSITES

Dr. Lindita Kagani
Ikacani@yahoo.com

The importance of Puzzle Maker Websites

The development of the Internet has led to an explosion of different varieties of
language games available to be used online and / or offline. Puzzle maker websites
enable its users to create and print different customized puzzles for any content
area, grade level and language, using their own word lists. Some examples of
puzzles are: Word Search Puzzle, Criss-Cross or crossword, Double Puzzle, Fallen
Phrase Puzzle, Hidden Message, Math Squares, Maze, Letter Tiles, and Number
Blocks Puzzle (look at the websites in the internet resources, at the end of the
paper). Such a variety of puzzles enables the teacher to use them for different
teaching and learning purposes and at different phases of the lesson: eliciting
certain linguistic items, presenting new linguistic items (lexical and/or grammatical
one), revising linguistic items, improving learners’ communicative skills while
integrating doing puzzles with other communicative activities such as discussion,
writing an opinion essay, assessing learners’ linguistic skills by preparing quizzes
or quick tests. While solving a puzzle, teacher can choose different grouping
arrangements; students work effectively with puzzles even if they work
individually, in pairs, in small groups, and even as a whole class (if a computer and
a projector or an interactive whiteboard are available).

For learners, solving a puzzle is:

- a motivating activity since it raises their curiosity; once a puzzle is solves,
they will be motivated to do the next one;

- helping to them to be problem solvers since they make them deal with
tricky situations.

- a learning tool of values education: it teaches them the value of Patience;
their persistence in solving the puzzle today and a difficult situation tomorrow will
always yield good results and their hard work will never be futile. Moreover, it
helps them build their confidence; solving a puzzle gives them a sense of
accomplishment.

- a beneficial learning tool in improving their language competence since it:
provides an active way of learning or revising vocabulary; get learners think rather
than memorize; focuses their attention on short reading passages with the goal of
comprehension, encourages them to speak up, stimulates recall of forgotten words,
and foster learning by helping them see patterns.

Let us see in detail examples of the above mentioned puzzles and how they can be
used in the classroom.
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Use of Puzzles

Word Search Puzzle takes the form of a square or a rectangular grid of letters; the
goal is to find all of the words hidden in the puzzle by going through the puzzle left
to right or up to down (or right to left or down to up). Here it is an example (1) for
the words tulip and rose:
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Double Puzzle is a puzzle where students first need to unscramble clue words and
then use letters from those clue words to decode the final word/phrase. The letters

for the final phrase can be numbered, making the Double Puzzle slightly easier to
solve, as in the following example (2).
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Both Word Search and Double Puzzle help learners to revise the written form of
lexical items. A teacher can use them to check whether his learners know certain
lexical items so as to decide which ones to focus at the presentation stage.

A Criss-Cross or crossword puzzle consists of squares (of white or white and black
color); the goal is to fill the white squares with letters, forming words or phrases,
by solving clues which lead to the answers. Besides focusing on form, they help
learners to widen their vocabulary and learn new ways to express themselves, as
clues are often synonyms, or words with similar meanings. Look at the example
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A fallen phrase puzzle is completed by filling the letters into the column they fall
under. This kind of puzzle can be used to revise learners’ vocabulary, present a
certain grammatical structure and practice the target linguistic elements in a
communicative way when followed by a communicative activity (discussion,
interview, writing an opinion essay, etc.). A simple example, (4), is as following:
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A Hidden Message puzzle has the form of a Word Search Puzzle. It starts like a
standard word search; after finding all the words given in the grid, they can be
pieced together to reveal the hidden code, message or phrase; the following
example, (5), is for the phrase “Be happy for this moment”. It can be used for the
same teaching and learning purposes as a fallen phrase puzzle.
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Letter Tiles puzzles take phrases and break up the letters into tiles of 3 or 4 letters
(a space and punctuation each count as a letter); then the tiles are all scrambled up,
as in the example (6). Learners have to unscramble the tiles to reveal a phrase or a

message.
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All the above mentioned puzzles can be used not only in a foreign or native
language classroom, but also in all the other school subjects (like literature, history,
geography, science, art), when a teacher wants to elicit, present, revise or evaluate
his learners’ vocabulary related to the target lesson topic.

Mazes as the example (7), ask learners to discover their way out using immense
logic and technicality. Mazes improve learners’ cognitive skills; while solving
them, it makes them think, reason and remember. Simultaneously, they sharpen
their memory, increase their concentration level and strengthen their visual skills.
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Math Squares (as the example 8) and Number Blocks Puzzle (as the example 9)
make learners integrate mathematics discipline with English language; selecting
the mathematical operators (addition, subtraction, multiplication, division), they

practice using numbers, doing certain calculations and using the language related
to them.
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CONCLUSION

The development of technology has provided very useful web tools to enhance
learners’ linguistic skills. Puzzle maker websites offer a wide variety of puzzles
which can be created by teachers, learners and parents for any content area, grade
level and language. They can be created and used for teaching, learning and
entertainment purposes. They help teachers create a curious-raising, funny and
collaborative atmosphere in the classroom.

Puzzle maker websites are very beneficial since they provide puzzles that can be
used at different stages of a lesson: eliciting learners’ linguistic knowledge,
practicing the new linguistic items in a controlled way and communicatively when
combined with other activities such as discussion, writing an opinion essay, aiming
at improving learners’ communicative skills. To get the most benefit out of any
kind of puzzles as a language teacher or learner, it is necessary to create and use
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puzzles that are suitable to learners’ language level and refer to a particular
vocabulary topic or a grammatical one. Moreover, puzzle maker webs can help
teachers to make use of an interdisciplinary approach to teaching and learning,
integrating language learning with another discipline.
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USING PADLET AS A MULTIMODAL APPROACH TO TEACHING
LITERATURE
Daniela Carmen Stoica, Ph.D.,
dstoica@unkorce.edu.al

Introduction

Using movies as a practical approach to literature is no longer an innovation in the
pedagogy field, which aims at turning the process of teaching and learning into an
active one, thus contributing greatly to enhancing teaching effectiveness in the
classroom. It may also be understood as a commitment on the part of the
instructors and students to enliven the educational process. This way, instructors
are able to encourage and establish a permanent dialogue among students and
empower them in the learning enterprise. This is why today more and more
teachers and instructors are using film-based syllabi at secondary and post-
secondary levels, as well as at undergraduate and graduate levels. Films can be
very valuable resources for many disciplines such as philosophy, cultural studies,
English and American literature, academic writing etc., enabling instructors to
make use of them in various ways, according to their educational aims.

On the other hand, instructors cannot ignore the fact that films allow students to
make conceptual linkages between theories, conceptual frameworks and real world
examples. Some academic instructors use films to examine philosophical themes;
in a history or a cultural studies course, movies may provide insight into a different
culture or time period. For example, in this article, we are going to demonstrate
how the film The Great Gatsby (1976), used in the American Literature course
taught by the author of this article, has enhanced the students’ understanding of a
controversial epoch in the history of the USA- “the roaring twenties”.
Uncomfortable themes, such as political rebellion or socio-economic, racial,
ethnic, or gender-motivated marginalization, may be dealt with in a syllabus
organized in themed units (Featheringill, 23, Herbeck, 106). Of course, questions
raised in class discussion become the basis for research papers; and since the
students were writing about topics that interested them, their research became more
an adventure than a burden. (Hoche, 3)

Having taken all these things into consideration, we may very well conclude that
using movies into the classroom develops students’ critical thinking and writing
skills, in general. In addition, other film-based courses aim at developing even
more specific critical thinking skills by introducing students to film theory (which
has been influenced in the course of time by theoretical movements such as
structuralism, semiotics, feminism, Marxism, psycho-analysis, deconstructionism,
post-colonialism, queer theory etc), and by making them aware of the constructed-
ness of the cinematic world (Klein, 86), of the male gaze (Mulvey, 1975), or of the
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dominant ideology or bias underlying the process of filmmaking (Klein, 95).
Drawing on their experience in the classroom, film-based course instructors
usually provide students with a reader of primary theoretical texts which they
discuss in class and draw upon when writing their responses. These discussions
may also be extended outside classrooms, making use creatively of padlet
(www.padlet.com), an on-line platform using several collaboration tools that
enhance student engagement and provide opportunities for learning in interaction.
More than that, padlet becomes a multimodal approach to teaching literature, as a
new teaching and learning paradigm, which, just like the movies, presents several
advantages: it promotes critical thinking and writing, helps students make
connections between concepts and the real world, developing trainees’ skills of
analyzing literary texts in comparison to their dramatization in corresponding
movies, seen as visual texts.

Furthermore, movies and padlets also address the issue of students’ retention
(Hoche, 3). This type of active teaching can promote students’ learning and
knowledge retention (a combination of approaches — both visual and verbal — will
promote a greater retention of knowledge). According to the statistics, students
retain 10% of what they read, 20% of what they hear and 30% of what they see.
Combining methods for presentation in the classroom may boost retention rates to
around 50%. (Cisco, 4) Finally, teaching literature through movies and on the
padlet platform may be seen as a move from a traditional, lecture oriented
“instructional paradigm” to a “new learning paradigm”, as a way of luring students
out of their passivity. This new learning paradigm sees learning as a process of
discovery and places students in a position of generators of knowledge in an active
classroom. Thus, some film and padlet based courses may be designed as a series
of hands-on projects that make students responsible for presenting key concepts for
their readers (sometimes even challenging them) or for writing their own scripts, or
taking the story from the written page to the screen, keeping in mind the key issues
encountered in the theoretical texts.

Presentation of the Module

The training module was designed to contain 3 teaching sessions, each of them
planned to last 3 hours. During the first training session, trainees, mainly teachers
in service and MA students in the second year, were introduced to padlet.com., and
afterwards taught how to open an account on the platform and how to create a
padlet using the basic settings. They were particularly familiarized with those
settings enabling pupils/students to give their feedback, add their own
contributions and share them with their teacher and colleagues. The trainees were
asked to do a practical exercise by choosing their favorite writer/actor/film director
and creating a padlet where they were expected to introduce information in the
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form of written texts, images, links (URLS), videos mainly from YouTube, but also
their own creations, about that particular writer’s/actor’s/film director’s life and
career. They started the exercise on the computer in the laboratory of foreign
languages and continued it at home, after which they shared it with their colleagues
and trainer. One of the trainees created a padlet entitled Oliver and Stan. What a
Laugh, focusing on the life and career of the famous comedians Stan Laurel and
Oliver Hardy. Using the wall format, the padlet itself was organized as a reading
lesson, where the first wall contained the picture of the two comedians
accompanied by the brainstorming question “What do you know about the people
in the picture?”” The next question below the picture was “’Do you find them
funny?’’, while the author had already activated the option allowing the persons
she had shared the padlet with to give their answers to either one or both questions.
In addition, the author had already activated the ‘’require approval’’ and ‘’filter
profanity’’ options which enable the author to check the content of the replies
before they are posted on the wall, as well as to replace bad words with emojis, if
such a situation may arise.

The second wall entitled “’Oliver and Stan’’ contained a short film, starting with a
sequence from one of the comedies entitled ‘’Stan doesn’t want to fight’’,
immediately followed by an ad promoting the digitalized and high definition
collection of all the comedies in which they played, as a kind of a synopsis of their
roles. The padlet allowed viewers to watch the film in either the narrow or
expanded view or in a different window, as they pleased, according to their
interests and needs, allowing for a close analysis. Just below the movie, the wall
also contained a very brief written text presented in numbered subthemes enabling
the reader to quickly skim the information centered around the following key
words: British-American comedy duo, silent film era, talkies, slapstick comedies.
Even though this wall did not contain a question, the discussion box was open
under the two posts of the author, enabling the viewers to make their comments
concerning the information presented.

The third wall entitled > The Style of Comedy’’ appeared to bring a critical
perspective on Oliver’s and Stan’s comedies in the form of again brief written text,
where the key concepts were: cartoonish style of violence; ineptitude; misfortune;
multiple, ongoing gags without following a defined narrative. This wall also lacked
questions for the viewers regarding the content of that critical insight but it allowed
them to make their comments, in case they wished to. The fourth wall contained
just a few comedy titles giving one to understand that students were expected to fill
in their posts with other similar titles.

Finally, the fifth wall contained an assignment formulated as a writing task: Write
down some commonalities and peculiarities between Oliver and Stan, a task which
comes immediately under a moving but silent picture of the two actors dancing.
Even though, it was not clear whether the peculiarities or commonalities to be
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written down were in connection to the moving picture or in general, in connection
to the information presented in the padlet, we could imagine the answers were
expected to flow immediately one after the other like in a chat, probably sometimes
in reaction to some previous answers, transforming this task into a very familiar
way of giving feedback especially for teenagers. Last but not least, when | asked
my trainee why she chose this topic for this padlet, she replied that she had created
it based on a reading session she had developed with students in the secondary
school. The padlet was conceived as a supplementary reading for the classical
reading based on a written text included in the English textbook.

The second session consisted of the presentation of a ready-made padlet entitled:
“The Great Gatsby: the Novel and the Movie’’ created by the trainer and shared
with the trainees. The trainees were allowed to access and discuss the information
on the padlet walls organized as follows:

The first wall, entitled The Roaring Twenties, contained a historical documentary
of the 1920’s in the USA consisting of real images of Americans and American
cities such as NYC, undergoing big social, economic, political and cultural changes
revolving around key concepts such as economic boom, urbanization, rise in
consumerism, household appliances, radio, going to the movies, film industry,
entertainment, music, jazz, dance, Harlem Renaissance, civil rights, African
American literature, Langston Hughes, Zora Neale Hurston, flappers, bobbed hair,
automobile, Henry Ford, prohibition, speakeasies, gangs, World War |, stock
market crash, economic recession, mass production, pop culture, women’s rights
and so on. All these central concepts are concentrated in this 6-minute
documentary entitled The Roaring Twenties. World History Project, presented by a
teenager male voice. Also entitled A Video Essay, the documentary, obviously the
result of the creative work of some high school students, makes the topic even
more familiar to the viewers whose ages and interests are about the same as those
of the documentary authors. Immediately after the documentary the trainer selected
several passages full of poetry from the novel, describing the roaring twenties
atmosphere, which makes it similar to an endless party, like one of Jay Gatsby’s
parties:

There was music from my neighbor's house through the summer nights. In his blue
gardens men and girls came and went like moths among the whisperings and the
champagne and the stars. At high tide in the afternoon | watched his guests diving
from the tower of his raft, or taking the sun on the hot sand of his beach while his
two motorboats slit the water of the Sound, drawing aquaplanes over cataracts of
foam. On weekends, his Rolls-Royce became an omnibus, bearing parties to and
from the city between nine in the morning and long past midnight, while his
station-wagon scampered like a brisk yellow bug to meet all trains. [...]

The bar is in full swing, and floating rounds of cocktails permeate the garden
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outside, until the air is alive with chatter of laughter, and casual innuendo and
introductions forgotten on the spot, and enthusiastic meetings between women who
never knew each other's names.”’ (The Great Gatsby, Chapter 3, p.39)

"There was dancing now on the canvas in the garden; old men pushing young girls
backward in eternal graceless circles, superior couples holding each other
tortuously, fashionably, and keeping in the corners and a great number of single
girls dancing individualistically or relieving the orchestra for a moment of the
burden of the banjo or the traps. By midnight the hilarity had increased. A
celebrated tenor had sung in Italian, and a notorious contralto had sung in jazz,
and between the numbers people were doing ‘stunts’ all over the garden, while
happy, vacuous bursts of laughter rose toward the summer sky’’ (Chapter 3, p.47)
On the same wall, immediately after the quotes, the trainer introduced the
following writing task in order to ask for the students’ feedback in connection to
the topic of the Roaring Twenties, but in a comparative way: Write 5 key words
describing the Roaring Twenties in the documentary. Are these key words
illustrated by the quotes above? Such tasks are meant to develop in an integrated
manner not only the students’ writing, listening and reading skills, but also their
critical thinking skills, by comparing not only theoretical concepts but also
different types of representation. The next logical step was to skip to the fourth
wall, entitled the Movie and play the sequences in the movie which so faithfully
transpose these descriptions, which, in the movie, are replaced by long shots of the
camera, insisting on details, some of them inexistent in the novel: e.g. the image of
the two dancing women whose underwear suddenly becomes very visible. It is as if
the film, through the camera’s focalization and the close ups, goes even deeper into
scrutinizing this epoch, enabling us to see such details that the novel does not
grasp. Consequently, this decade appears to be depicted as a long and extravagant
party - one of Jay Gatsby’s decadent parties and this is the image that the students
appear to remain with, which is quite powerful.

The second wall entitled Scott Fitzerald’s Life and Career, just like a classical
PowerPoint slide presentation, could have brought some biographical information
concerning Scott Fitzgerald. Surprisingly this time there is no documentary
uploaded on the wall, only a classical picture of S.F in his youth, bearing as a
subtitle > Scott Fitzgerald as a young writer. Looking for his American Dream’’.
At this point, the trainees were supposed to find various sources of information
existing on the web in the form of written texts, links, documentaries including
their own drawings and videos. Another picture supposed to trigger the trainees’
curiosity, uploaded on the same wall is that of Selda Sayre’s together with S.F.
Once they have become curious about this picture, the trainees were asked to look
up for information about Selda’s role in Fitzgerald’s life. So some padlets or part
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of them are not supposed to give all the information necessary for the presentation.
They may be constructed as an interactive way of collaborative learning, where the
trainer just tells the trainees where to look but not what they will discover/find out.
The third wall was appointed to the novel itself. Considering that this literary work
is part of an undergraduates’ syllabus, the trainer included the classical elements
which are considered when teaching a novel: plot, setting, characters, narrative
techniques, symbolism, but again without naming them. For example, when it
came to the main characters, by means of the trainer’s posts, the trainees were
asked to introduce in turn one main or secondary character and split off as many
quotes as possible from the novel containing information about that particular
character. This way the trainees were supposed to actively engage also with the
literary text and demonstrate not only that they have read the novel, but also that
they possess good reading techniques. In one shorter or longer paragraph posts
trainees were expected to analyze the above mentioned elements of the novel and
how they had been transposed into the movies. Last but not least, the voice of
literary and film criticism was also present on the padlet by means of a radio show
entitled The Great Gatsby Audio Guide, an audio resource found on The National
Endowment for the Arts, featuring Matthew J. Bruccoli, Maureen Corrigan, Dana
Gioia, Andrew Sean Greer, Gish Jen, Robert Redford, and Sam Waterston. It was
an entertaining and at the same time instructive way of introducing that critical
perspective both on the book and the movie in order to enhance the students’
critical thinking, even by adding their own critical view.

CONCLUSIONS

In the last part of the discussion, I would like to highlight the topics of the padlets
submitted by the other trainees whose home tasks have not been discussed here.
Most of them presented books in comparison to their corresponding movies such
as Harry Potter and the Philosopher’s Stone by J.K Rowling, The Fault in Our
Stars by John Green, The Adventures of Huckleberry Finn, by Mark Twain. Others
were presentations in English of Our Solar system, a beautiful lesson accompanied
by information, wonderful pictures and a very instructive video about the planets in
our solar system which the trainee considered to be appropriate for a geography
lesson in English, or, as suggested by the trainer, for a content and language
integrated learning (CLIL) lesson. Another presentation was about behaviorism in
teaching, which clearly spoke about the trainee’s preoccupation with the theoretical
part but also with the practical part of behaviorism in class management and
teaching. The presentations contained interesting information on the experiments
conducted by various scientists such as Pavlov, John B. Watson, or B. F. Skinner
that led up to the formulation of the behaviorism theory with practical applications
also in teaching. After viewing all the padlets submitted by the trainees, | have
come up to the conclusion that they responded positively and creatively to this
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digital tool, which they have used first as an exercise and afterwards as an extra,
sometimes constantly under construction material for their English classes, for
their pupils, involved in a teaching and learning space where they could learn but
also create new knowledge for themselves and for their classmates.
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pda8fvb6nfnx2nc0?fbclid=IwARO0dBveOljv_11rxkh9b9bK5Xbl096sOcSfCej77N-
j1581UHIDdtt4wkYA
Padlet: Harry Potter and the Philosopher’s Stone
https://padlet.com/geraldmedi5/harry-potter-and-the-philosopher-s-stone-book-vs-
movie w50w513r2j8phs3r?fbclid=lwAR1epwabMoKxrllIhgAXXtxT8sl-
xBU9jccoHSbXVilL94VK34sR9E3abL ek
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PERDORIME PRAKTIKE TE MJETIT GRAFIK DIGJITAL:
CANVA.COM NE MESIMDHENIE

Dr. Dorela Kacauni
dkonomi@unkorce.edu.al

Hyrje

Canva. com éshté njé mjet grafik digjital pér dizenjime i cili mund té pérdoret
lehtésisht nga mésuesit pér té krijuar projekte t& ndryshme. Ky éshté njé mjet falas
gé lejon studentét dhe mésuesit t& punojné me redaktimin e fotografive, paragitjen
e dizajnit dhe mé shumé, té gjitha brenda njé platforme. (https://www.canva.com/)
Ky mjet mund té pérdoret nga mésuesit pér té paraqitur projekte dhe pér t’i punuar
né ményré mé krijuese ato. Ata mund ta pérdorin gjithashtu platformén pér té
krijuar udhézime, postera dhe mé shumé pér klasén dhe mé gjeré.

Canva.com éshté i integruar shume miré me platformén Google Classroom, duke e
béré até njé shtesé shumé té dobishme pér ato institucione gé tashmé e pérdorin
até.

Pérdorimi i mjetit grafik digjital: Canva.com

Platforma online e dizajnit grafik Canva.com mund té pérdoret duke vizituar fagen
e internetit www.canva.com. Pér t’u regjistruar né sistem, ata qé e pérdorin até pér
heré t& paré duhet té vendosin njé hyrje dhe fjalékalim unik. Kjo mund té arrihet
duke plotésuar njé formular. Pas hyrjes sé paré, pérdoruesit do té dérgohen né
hapésirén e punés, ku ata mund té zgjedhin nga krijimet ekzistuese ose té krijojné
dizajnet e tyre. Ekziston njé pérzgjedhje e gjeré e mbi 50,000 krijime, duke
pérfshiré shumé kategori té tilla si infografiké, karta biznesi, grafiké té mediave
sociale, fletushka, banderola dhe mé shumé. (https://www.canva.com/)

Pas krijimit té njé llogarie, platforma e Canva.com do té ruajé né ményré té sigurt
krijimet dhe lejon té shpérndahen ato né njé maksimum prej 50 individésh.
Mésuesit mund té pérdorin Canva.com pér té realizuar projekte bashképunuese,
detyra individuale ose ushtrime laboratorike. Ky mjet ofron njé gamé té gjeré
mésimesh dhe shembujsh qgé shfagin shumé alternativa té projektimit, duke
shérbyer si burime té vlefshme pér té ndihmuar pérdoruesit né fillimin e projekteve
té tyre.

Gjithasthu ky mjet grafik digjital ofron njé pérzgjedhje gjithépérfshirése prej mé
shumé se 30 mésimesh gé mbulojné njé gamé té gjeré temash, duke iu drejtuar
mésuesve dhe nxénésve né té gjitha nivelet e aftésive. Kéto mésime pérfshijné
tema té ndryshme si sfidat hyrése té dizajnit, strategjité pér krijimin e njé marke té
géndrueshme dhe teknika pér pérmirésimin e fotografive. Cdo mésim udhézon né
ményré sistematike pérdoruesit pérmes léndés, duke ofruar njé pérparim té
vazhdueshém hapash dhe pérfshin detyra té dizajnuara pér té vlerésuar
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pérvetésimin e aftésive té reja. Zona "Get Design Inspiration” i lejon pérdoruesit té
kontribuojné me ideté e tyre si njé burim frymézimi pér pérdoruesit e tjeré.
(https://www.canva.com/)

Canva.com pér mésimdhénie pérfshin;

. Krijimin e planeve mésimore

Canva mund té pérdoret pér t& paragitur vizualisht njé plan mésimor, por edhe pér
ta ndaré até me nxénésit.

. Ndértimin e profileve t& nxénésve

Mésuesit mund té krijojné njé portofol mésimi né ményré gé té shohin se si
nxénésit po pérparojné gjaté gjithé vitit .

. Realizimin e bashképunimit virtual

Me deri né 10 anétaré né njé projekt, mésuesit mund té krijojné grupe nxénésish gé
té punojné sé bashku, né klasé dhe né ményré virtuale pér té krijuar njé projekt.

. Krijimin e Prezantimeve

Meésuesit mund té krijoné prezantimet e mésimeve né canva.com dhe mé pas t’i
paragesin ato né klasé né ményré interaktive dhe térhegése.

. Fletét e punés

Nga shkenca, te gjuhét e huaja dhe matematika, mésuesit mund té kijojné ushtrime
interaktive né canva.com ose té plotésojné fletét e punés gé jané né platformé.

. Postera dekorimi pér né klasé

Mésuesit kané mundési gé té dekorojné klasén fizike ose virtuale me postera me
tematika té ndryshme.

. Video pér nxénésit

Nxénésit kané mundési qé té prezantojné veten ose nxénésit mé té rritur té
prezantojné punén e tyre pérmes vidiove .

. Aktivitetet e té mésuarit socio-emocional

Kéto aktivitete mbéshtesin mirégenien e nxénésve dhe i ndihmojné ata té
menaxhojné emocionet e tyre.

Pérdorime praktike té mjetit grafik digjital Canva.com

Mé 3-4 shkurt 2023, né Laboratorin e Gjuhéve té Huaja te Fakulteti i Edukimit dhe
Filologjis€, n€ universitetin “Fan S. Noli”, Korc€, u realizua trajnimi me temé:
“Aplikimi i mjetit grafik digjital: Canva.com né mésimdhénie” né kuadér té
projektit DigiCom, té financuar nga AKSHI. 43 pjesmarrés ishin té pranishém né
trajnim. Ata ishin mésues dhe drejtues té shkollave 9-vjecare dhe t€ mesme t&
qytetit t€ Korgés. Rezultatet e pritshme t€ trajnimit ishin si mé poshté vijojné:

> Zhvillimi i kompetencés digjitale.

> Kirijimi i hapésirave té klasave virtuale ku mund té ftojné nxénésit dhe té

menaxhojné mésimet, aktivitetet ose projektet.
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» Njohja me mijéra shembujsh t& planeve mésimore me cilési té larté pér
cdo léndé, klasé dhe aftési, nga shkenca dhe matematika te gjuhét e huaja,
shkencat shogérore dhe mé shumé.

» Kirijimi i mésimeve, materialeve mésimore dhe aktiviteteve né mijetin
grafik digjital: canva.com.

Né fund té trajnimit, ata dorézuan njé detyré ku kishin pérdorur né ményré praktike
kété mjet. Mé poshté jané paraqitur disa nga punimet e tyre:

1. Postera
Dita VEGETABLES
PASI:IFRTOEJMEE ndérkombéta"e
QYTETIN TONI e Muze“t
ol 1.1

2. Projekte me nxénésit

@ J&VU&M
4ww

WL

-

3. Plane mésimaore:

Activities Key words:



7=

4. Aktivitet me nxénésit

. GLOBAL

1WARMING

°0%00000 °
Air
Pollution

5. Puné grupi
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- GROUP1
- Mountain
~ holidays
=
GROUP 3
(ot i
amping | oA
w'\\dl'\fe
nolidays

6. Kopertiné e njé reviste

g1§NlWlEl%

MAGAZINE

THE GUIDE TO
SUMMER STYLE &
TRENDS

EVERYTHING YOU.
NEED TO KNOW AND
SHOP THIS SUMMER,
FROM CURRENT
TRENDS, STYLING
TIPS, OUTFIT IDEAS,
AND MORE.

JULIANA SILVA

www.reallygreatsite.com

HOLIDAYS

Advantages Disadvantages

>

Winning group:
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7. Ftesé pér ditélindje

25th Bothday -

»

3 July, 2023 | ot 3:00pm
Boboshticé,Taverna A

F‘lSVP to Sabiréla at +355694841391

8. Eksperiment shkencor

ﬁ w
‘?o:? Eksperiment shkencor:
A2

|
ore 1
Ernri: Xhensika Pasho
Data; 08.02.2023%

Zglidhja e proklemit

Hapat e eksperimentit

Hipotezat

J

Wézhgimet dhe perfundimet

>\
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9. Stuhi mendimesh

Travel

PERFUNDIME

Qéllimi i kétij punimi ishté té prezantonte pérdorime praktike te mjetit grafik
digjital: canva.com né mésimdhénie. Kéto pérdorime u sollén nga mésuesit dhe
drejtuesit e shkollave 9-vjegare dhe t€ mesme né qytetin e Korgés gjaté trajnimit t&
mbajtur mé 3-4 shkurt 2023 né Universitetin “Fan S. Noli”, Korg€. Ato u njohén
mé nga afér me kété mjet grafik digjital i cili mund té€ pérdoret lehtésisht pér té
promovuar t& mésuarit. Smaldino etj. (2015) deklaroi se Canva.com mund té
shérbejé pér géllime té tilla si; 1) konkretizimi i ideve abstrakte; 2) motivimi i
nxénésve; 3) térhegja e vémendjes né ményré té drejtpérdrejté; 4) té kujtuarit e
njohurive e méparshme. Pérveg késaj, ky mjet mund t€ japé frymé positive ¢do
mjedisi mésimor népérmjet c¢do lehtésie té ofruar, duke ndikuar késhtu né
pérgendrimin, kujtesén dhe sjelljen e nxénésve. Nése nxénésit ndihen optimisté pér
té punuar né canva.com, ata gjithashtu do té ndihen mé té sigurt né procesin
mésimor. Canva mund té japé njé pérvojé unike né té cilén nxénésit duhet té
angazhohen né procesin krijues.

Ashtu si¢ u vu re nga shembujt e sjelle mé sipér, Canva.com u pérdor nga mésuesit
pér té krijuar: postera, projekte me nxénésit, plane mésimore, aktivitete me
nxénésit, puné né grup, kopertiné e njé reviste, ftesé pér ditélindje, eksperiment
shkencor dhe stuhi mendimesh.

Vecorité térhegése gé jané tashmé né dispozicion mund ta béjné mé té lehté pér té
gjithé. Sipas kétyre rezultateve Canva éshté njé mjet shumé i dobishém pér

25



pérdorim nga té gjithé mésuesit dhe mund ta béjé mé té lehté pércjelljen e
njohurive pér ata gé e pérdorin.

BIBLIOGRAFIA
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Smaldino, S. E., Lowther, D. L., Mims, C., & Russell, J. D. (2015). Instructional
Technology and Media for Learning (Eleventh E).
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MODEL ORGANIZIMI | NJE ORE MESIMORE NEPERMJET
KOMPETENCES DIGJITALE DHE BASHKEPUNIMIT VIRTUAL

Dr. Eriola Qafzezi
eqafzezi@unkorce.edu.al

Objektivat e té nxénit:

. Té pasurohet fjalori i nxénésve.

. Té zhvillohen aftésité e dégjimit.

. Té pérfshihen nxénésit né bashkébisedim té kuptimshém dhe té
géllimshém.

. Té ndérthuren té katér aftésité.

. TE integrohet kompetenca digjitale si dhe t€ nxénit népérmjet
bashképunimit virtual.

. Té nxitet bashképunimi me teknologjing, me nxénésit dhe bashképunimi
me nxénésit i ndérmjetésuar nga teknologjia.

. Té pérfshihen nxénésit né puné né role, sipas pérgjegjésive té pércaktuara
garté.

. Té pérfshihen nxénésit né vlerésimin e pjesétaréve té grupit dhe nxénésve
té tjeré.

Kohézgjatja e mésimit:
Njé oré mésimore, 45 minuta.

Pérshkrimi i kontekstit:

Nxénésit jané né njé oré mésimi gé fokusohet né aktivitete me géllim zhvillimin e
aftésive té té dégjuarit, né kombinim me aftésité e té folurit. Nxénésit kané njohuri
té anglishtes né nivelin B2. Ata jané té afté té pérdorin njé séré platformash online
si dhe kané pérvojé né bashképunimin virtual dhe pérfshirjen e kompetencés
digjitale né procesin e mésimnxénies.

Aktiviteti 1:

Para dégjimit — 15 minuta

Nxénésit ndahen né breakout rooms (nése jané online) ose né grupe (nése jané né
klasé) dhe punojné sipas fishave dhe roleve t& méposhtme.

Pyetja e diskutimit: What makes a hero? (Ky éshté edhe tituli i tekstit qé do té
dégjohet né aktivitetin e dyté).

Seti i fishave nr. 1 Ekspertét e fushave
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HEROES IN HEROES IN
LITERATURE EVERYDAY LIFE

HEROES AS ROLE HEROES IN HISTORY
MODELS

Seti i fishave nr. 2 Rolet e mundshme

=

[ INTERVIEWER] EVALUATOR TIME KEEPER] INNITIATOR

ANNOTATOR

Pér té integruar bashképunimin virtual dhe kompetencén digjitale, nxénésit ndahen
né dy grupe (breakout rooms) dhe kérkojné né www.visuwords.com kombinime té
mundshme té fjalét ‘hero’ sipas konteksteve t€ caktuara. M€ pas, grupet bashkohen
dhe diskutojné rreth kombinimeve té gjetura. Mésuesi éshté né rolin e inkurajuesit.
Nxénésit kané rolet dhe pérgjegjésité e tyre brenda grupeve, té béra té qarta
paraprakisht.

Fig. nr. 1 Hustrim i kérkimit online né www.visuwords.com
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lerse
jeter
heroic

&

Heron
Hero of Alexandria
chafiipion
fighter heto
ero hero wgol lhlpper

hero

iashze

Herod worship
Herodithe'Great

. i F Kei‘ﬁ‘tus

&

Sipas grupeve pérkatése, organizohet puna pér kérkime té métejshme pér zgjerimin
e fjalorit dhe nxitjen e diskutimeve.
Seti i fishave nr. 3 Diskutime té métejshme né grupe

HEROIC GESTURES COLLOCATIONS

WITH 'HERO'

HEROES AND | THE CYCLE OF A |
ROBLOX I HERO |

Fig. nr 2 lustrime té kérkimit online té imazheve, diskutime té métejshme
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Aktiviteti 2:

Gjaté dégjimit - 15 min

Nxénésit shikojné videon, dhe njékohésisht dégjojné materialin dhe lexojné titrat.
Sérish, punohet né grupe sipas roleve té pérmendura né fishat pérkatése. Nxénésit
identifikojné temén kryesore té diskutimit, emrat e heronjve dhe cilkin e
pérmendur. Mé pas, nxénésit marrin skriptet dhe e dégjojné pér heré té dyté
materialin, duke zbuluar hollési t& métejshme. Ata mbajné shénime ose pércaktojné
njé nxénés né kéte rol.

Link-u i materialit té pérdorur:

https://www.ted.com/talks/matthew_winkler what makes a_hero/transcript

DR
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Sipas grupeve dhe roleve, njé nxénés brenda grupit krijon njé quiz né lidhje me
materialin e dégjuar népérmjet mjeteve dhe platformave té prezantuara tashmé dhe
shpérndan link-un pér nxénésit e tjeré qé e plotésojné quizin né kohé reale. Nése
éshté e nevojshme, nxénésit dégjojné edhe njé heré materialin.

Seti i fishave nr. 4 Pyetje t&é mundshme pér njé quiz né lidhje me materialin

1LWHO STUDIED

MYTHS FROM ALL 1.THE HERO'S
OVER THE WORLD? DARKEST HOUR 1S:
. Katni deen

b.Exist in all human
cultures

1.THE HERO HAS 1.HEROES:
BEEN CHANGED BY: | a.Are always human ‘

a.The Call to Adventure
b.Trials always supnrnulurcll

c.Crisis d.Are no longer updated
d.Mew Life

[#]

Aktiviteti nr. 3

Pas dégjimit - 10 min

Nxénésit ftohen té diskutojné bashkarisht né lidhje me materialin gé dégjuan.
Nxénési né rolin e intervistuesit drejton pyetje dhe motivon bisedén. Té gjithé
nxénésit duhet t& motivohen té marrin pjesé né diskutim, sepse diskutimi do té jeté
pikénisja e detyrés sé shtépiseé.

Seti i fishave nr. 5 Pyetje pér diskutim né grup

WHAT DO YOU HAVE

IN COMMON WITH WHAT 15 THE
HARRY POTTER, SYMBOLIC CAVE YOU

KATNISS EVERDEEN, FEAR TO ENTER?
AND FRODO?

WHAT ARE THE WHAT ARE THE
'FACES' OF A HERO? 'STAGES' OF A

HERO?
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Aktiviteti nr. 4:

Detyré shtépie — Mbledhja e t& dhénave népérmjet kérkimit online — puné né
grupe

Shpjegimi i detyrés - 5 minuta

Rubrika: Dégjoni video online, lajme, blogje, etj., dhe gjeni shembuj té veprimeve
heroike, shembuj té heronjve né letérsiné e hershme dhe/ose até moderne, heronjté
e filmave, etj. Pas njé jave, postoni detyrén tuaj né platformén online ku kané akses
té gjithé nxénésit. Pérshkruani heroin e pérzgjedhur, veprimet e tij dhe shprehni
mendimin tuaj nése jeni dakord me veprimet e heroit apo jo. Argumentoni
géndrimin tuaj. Té gjithé studentét duhet té aksesojné detyrat e postuara dhe té
béjné té paktén njé koment né lidhje me detyrén e nxénésve té tjeré, duke shprehur
opinionin e tyre kundrejt opinionit t& nxénésit gé ka postuar detyrén. Nxénésit do té
vlerésohen 80% bazuar né detyra e tyre dhe 20% bazuar né komenti né lidhje me
detyrén e nxénésve té tjeré. Kriteret pér vlerésimin e detyrés jané postuar
paraprakisht né platformén online ku komunikojné virtualisht nxénésit me njéri-
tjetrin dhe mésuesin.
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MESIMDHENIA E GJUHES FRENGE PERMES DISA MJETEVE
DIGJITALE (TV5 MONDE, FRAMAPAD, FRANCAIS FACILE AVEC RFI,
ETJ)

Dr. Fabiola KADI
fkadi@unkorce.edu.al

Pérdorimi i fishave té gatshém té TV5Monde

Té rinjté sot térhigen gjithnjé e mé tepér nga teknologjia dhe shpesh pér
mésimdhénésit béhet e véshtiré térhegja e tyre pérmes librit apo metodave té
ndryshme té€ mésimdhénies. Vénia né pérdorim e mjeteve digjitale pér t’i térhequr
dhe afruar mé tepér nxénésit me mésimin e gjuhés sé huaj éshté kthyer né njé
domosdoshmeéri, por edhe sfidé pér mésuesit e gjuhéve té huaja. Pér mésimdhénien
e gjuhés frénge, sidomos pas situatés sé krijuar nga COVID-19, ekzistojné shumé
mjete pér mésimdhénien né distancé, por té cilat mund té pérdoren mé sé miri edhe
né mésimdhénien né klasé apo edhe pér njé mésimdhénie té pérzieré. Fishat e
gatshme té TV5 Monde, apo t& Francais facile u vijné né ndihmé mésuesve té ¢do
niveli e moshe, duke pasur njé pérshtatshméri pér sa i pérket nivelit gramatikor,
ashtu edhe leksikor té nxénésit. Cdo fishé pedagogjike TV5 Monde pérmban rreth
5-6 aktivitete t& lidhura me njé video gé nxénésit duhet t& shohin paraprakisht.
Pérmes kétyre fishave mésuesi mund té kontrollojé té gjitha kompetencat e njé
nxénési pér sa i pérket té kuptuarit té shkrimit, dégjimit dhe gjithashtu té shprehurit
me shkrim dhe me gojé né gjuhén frénge. Nga ana tjetér, fishat e TV5 Monde jané
ndértuar né ményré té tille gé i lejojné mésuesit t€ vlerésojné nivelin gramatikor,
leksikor dhe sintaksor. Pérshtatja e fishave t& TV5 Monde né njé klasé virtuale
duhet béré duke pasur parasysh nivelin e gjuhés dhe géllimet e secilit pér té mésuar
gjuhén frénge. Nga ana tjetér kéto fisha jané tashmé té pérgatitura, té pércaktuara
sipas niveleve té gjuhés e késhtu né njéfaré ményre e béjné mé té lehté punén e
mésuesit pér t& gené mé prané dhe pér t’iu pérshtatur mé miré nxénésve té klasés
sé tij. Pérdorimi i fishave té pérgatitura nga TV5 Monde do té ndikojé pozitivisht
pér motivimin, sjelljen dhe angazhimin e nxénésit né mésimin e gjuhés frénge.
Pérdorimi i kétyre fishave do té pérmirésojé ndjeshém nivelin gjuhésor té nxénésit,
do té mund t’i nxité ata pér t€ gené mé aktivé si edhe do ua béjé mé té lehta e té
askesueshme njohurité qé pércillen gjaté orés sé mésimit.

Le frangais facile avec RFI

Radio France Internationale qé prej vitit 2022 ka krijuar platformén "Le frangais
facile avec RFI", njé fage e re pér mésimdhénien e gjuhés frénge me lajme nga
bota. Kjo platformé, e rinovuar dhe e pérshtatur pér celularin, u lejon nxénésve té
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pérsosin fréngjishten e tyre duke pérdorur elementé radiofoniké, vecanérisht
prodhimin e saj kryesor, "Journal en francais facile", té pasuruar me transkriptim té
sinkronizuar. Kjo platformé u vjen né ndihmé té huajve gé mésojné gjuhén frénge
pér té pérmirésuar nivelin e tyre t& té kuptuarit t& njé materiali té thjeshté, i
ndihmon té aftésohen né leximin e gjuhés frénge dhe shqgiptimin e duhur, por edhe
né pasurimin e fjalorit me shprehje t& pérdorimit té pérditshém té gjuhés frénge.
"Le frangais facile avec RFI" ofron gjithashtu ushtrime, té klasifikuara sipas
nivelit, objektivit dhe tematikés sé trajtuar. Kéto aktivitete veté-korrigjuese i
lejojné pérdoruesit té pérmirésojé té kuptuarit té njé teksti t& shprehur me gojé
bazuar né ekstrakte autentike té radios. Pér mésuesit e fréngjishtes si gjuhé e huaj
(FLE), kjo platformé mund té jeté njé hapésiré e vlefshme pérmes fishave
edukative té lidhura me transmetimet RFI té cilat mund t’i punojné né klasé me
nxénésit e tyre.

Pérdorimi i Framapad-it

Framapad &shté nj€ mjet tjetér i cili do mund t’i vijé n€ ndihmé mésuesit n€ klasén
e FLE-sé duke nxitur nxénésit t& bashképunojné pér té sjellé njé tekst né gjuhén
frénge duke pérdorur secili njohurité e tij sipas nivelit. Nga njéra ané, nxénési
punon né grup dhe nxitet nga té tjerét, nga ana tjetér, ai nuk e humbet autonominé e
tij sepse ky mjet digjital ofron mundésiné e dallimit dhe vecimit té secilit nxénés
pérmes njé kodi ngjyré. Ky mijet mund té pérdoret brenda dhe jashté klasés
gjithashtu. Pérdorimi i Framapad-it pérvecse éshté njé mjet gé mund té térhegé mé
miré nxénésin, éshté edhe njé nxitje pér té zhvilluar krijueshméring, té shprehurit
me shkrim dhe késhtu nxénésit dalin nga ményrat tradicionale té té shkruarit e té
shprehurit né gjuhé té huaj. Nxénésit mund té nxiten nga njéri-tjetri dhe té
zhvillohet njé konkurrencé e shéndetshme mes tyre. Mésuesi mund té korrigjojé né
kohé reale dhe mund té vlerésojé nxénésin duke e inkurajuar até pér iniciativén e
marré. Pérdorimi i Framapad-it mund té jeté shumé i vlefshém sidomos né
shkrimin e projekteve té ndryshme sepse falé késaj platforme nxénésit e té njéjtit
grup mund té punojné né distancé, t& pavarur nga njéri-tjetri dhe njékohésisht té
kené njé bashképunim té frytshém ku mésuesi mbetet né rolin e vézhguesit,
inkurajuesit e vlerésuesit té punés sé grupit né térési dhe té individit né veganti.
Pérfitimet nga mésimdhénia e mbéshtetur né mjete digjitale

Fakti gé nxénésve u vihen né dispozicion njé mori burimesh digjitale u jep
mundésiné pér té bashképunuar, krijuar dhe ndaré njohurité e tyre me njéri-tjetrin.
Mjetet audiovizuale (ekrani interaktiv, tabela digjitale interaktive, etj.) i shtyjné
nxénésit té vizualizojné mendimet dhe ideté e tyre né ményra té ndryshme me
bashkémoshatarét e tyre dhe mésuesin. Ruajtja e informacionit nga nxénésit do té
pérmirésohej falé mundésive té shumta té prezantimit népérmjet mjeteve
audiovizive. Pérpunimi i informacionit té gjeneruar nga kéto ményra té ndryshme
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do té lehtésonte pérparimin e nxénésve né mésimin e tyre. Pérdorimi i mjeteve
digjitale té integruara né njé mjedis fleksibél bén gé té keté mé shumé ndérveprim
né klasé dhe njé nivel mé té larté t& t&¢ mésuarit konjitiv. Ekuilibri midis paragitjes
fleksibél dhe njé séré mjetesh digjitale bén té mundur gé nxénésit té pérparojné me
ritmin e tyre dhe né kété ményré té arrijné objektiva té ndryshme sipas progresit té
tyre.

Né literaturén shkencore jané identifikuar disa pérfitime nga ana e mésuesit pér
pérdorimin e mjeteve digjitale né mésimdhénie:

Pérdorimi i mjeteve digjitale do t& hapé mundési pér gasje té reja pedagogjike né
zhvillimin e orés sé mésimit. (Delhomme, 2018; Norman et al., 2019; Saunders et
al., 2017)

Prania e mjeteve digjitale éshté njé mbéshtetje pér mésuesit pér té vlerésuar mé
shpejt dhe mé shpesh té kuptuarin e nxénésve, ndérkohé gé rregullojné ritmin e
mésimdhénies sipas progresit té tyre. (Rands dhe Topf, 2017)

Kéto hapésira mésimore lejojné njé gasje té diferencuar pedagogjike dhe ndérhyrje
té individualizuara, vecanérisht pér nxénésit me nevoja té veganta. (Basye et al.,
2015; Johnson et al., 2019)

PERFUNDIME

Pérdorimi i mjeteve té tilla digjitale jané njé mundési e shkélqyer pér té realizuar
njé pedagogji aktive né klasé, do té shérbejné si burime pér njé klasé ku nxénési do
té jeté né gendér t& mésimdhénies duke ndérvepruar me klasén dhe mésuesin.
Nxénési do té punojé né njé mjedis té kéndshém sepse do té& merret parasysh profili
i tij, do t’i pérshtaten materialet si edhe do té pércaktohen strategji pér té ndikuar
mé miré né pérmirésimin e nivelit té tij gjuhésor.

Disa linke gé mund té pérdoren pér njé mésimdhénie t¢ mbéshtetur nga mjete
digjitale :

e Sitinterneti pér mésuesit :
enseigner.tvSmonde.com

e  Sitinterneti pér nxénésit:
apprendre.tvbmonde.com

e Aplikacion pér telefonat celularé :
Apprendre le francais avec TVSMONDE

Enseigner avec TV5 Monde :

https://apprendre.tv5monde.com/fr

e Le francais facile avec RFI — Facebook, Instagram
https://www.facebook.com/RFI.FrancaisFacile

e Le francais facile avec RFI :
https://www.rfi.fr/fr/podcasts/journal-fran%C3%A7ais-facile/
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e Francais facile — Exercices :
https://francaisfacile.rfi.fr/fr/exercices/

e Exemple : Bidonville — exercice :
francaisfacile.rfi.fr/fr/podcasts/les-mots-de-l-actualité/20230426-
bidonville?fhclid=IwAR00J270GRRkziVVCBxRiHtPteQavelu3-iHw-
dKZruBJPDX1z2ME9Mw1SvY

e Framapad:
https://framapad.org/abc/fr/

e  Tutoriel Framapad:
https://www.youtube.com/éatch?v=paZrGhqoT gkhttps://www.youtube.com/éatch?

v=x4TuG5yEbp0
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GJUHESIA E KORPORAVE: TE MESUARIT PERMES WEBSITE-IT DHE
PROJEKTIT SI NJE TREGUES NE ZHVILLIMIN E KOMPETENCAVE
NE GJUHEN E HUAJ.

Dr. Juliana Cyfeku
jcyfeku@unkorce.edu.al

Dr. Alma Karasali
akarasali@unkorce.edu.al

Hyrje

Kornizé panoramike e trekéndéshit gjuhésor né pérvetésimin e gjuhés angleze:
Korpus — Projekt — Kompetenca

Né mésimnxénien e gjuhéve té huaja, pérvetésimi i tyre kérkon vémendje dhe risi
né zhvillimin e materialeve mésimore ashtu edhe né zbulimin e burimeve té reja
gjuhésore. Me synim lehtésimin edhe rritjen e efikasitetit t€ kétij procesi
gjithépérfshirés, studimi paraget se si gjuhésia e korporave (Corpus Linguistics)
pajis studentét me ‘input’ gjuhésor duke reflektuar se si gjuha autentike shfaget e
pérdoret ne botén reale. Gjuhésia e korporave si edhe zhvillimi i databaseve té
médha ofrojné website t& shumta té cilat pérshtatin nivelin gjuhésor té studentit
pérmes gamés sé gjeré té materialeve gé béjné njé ndryshim nga mésimdhénia
tradicionale.

Sipas McEnery & Wilson, (1996 cituar né Baker, 2006) Linguistika e korpusit
éshté "studimi i gjuhés bazuar né shembujt e pérdorimit t€ gjuhés né jetén reale".
Né ményré té vecanté, Baker (2006) citon mé tej se "ndryshe nga gasjet thjesht
sasiore ndaj kérkimit, gjuhésia e korpusit pérdor tekstet té koduar elektronikisht,
duke zbatuar njé metodologji mé sasiore, pér shembull duke pérdorur
informacionin e frekuencés sé pérdorimit té fjaléve pér dukurité e fenomeneve té
veganta gjuhésore” (f. 74). Né botén e linguistikés sé korpusit, Reppen (2010, fq.
2-63) shpjegon se njé korpus éshté njé koleksion i madh parimor i teksteve té
natyrshme (té shkruara ose té folura) té ruajtura né ményré elektronike. Ai sgaron
mé tej se 'Tekste té€ natyrshme' pérbéjné gjuhén e nxjerré nga situatat aktuale
gjuhésore, té tilla si bisedat e mésuesve né klasé, bisedat e miqve, takimet specifike
né terren, letrat zyrtare/joformale, detyrat e klasés dhe librat; dhe jo nga sondazhet,
pyetésorét ose thjesht njé gjuhé e sajuar.

Teksti né korpus duhet té pérfagésojé llojin e gjuhés qé korpusi synon té targetojé.
Pér shembull, nése njé korpus duhet té jeté pérfagésues i gjuhés sé shkruar atéheré
burime té ndryshme té korpusit véné né dispozicion tekste letrare, prozé
akademike, letra biznesi, letra personale, memorandume zyre.., etj. Né website jané
té disponueshme disa korpuse, si: Brown Corpus; Korpusi Kombétar Britanik
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(BNC); Korpusi i Anglishtes Bashkékohore Amerikane (COCA) dhe Korpusi
Ndérkombétar i Anglishtes (ICE), gé me té vérteté ofrojné burime té vlefshme dhe
informacion se si pérdoret gjuha e folur dhe e shkruar né njé séré mjedisesh
komunikative (Reppen, 2010). Pér analizé té thellé gjuhésore jané krijuar website
me mjete specifike té cilat mundésojné pérzgjedhjen e teksteve sipas zhanreve nga
gama e gjeré e korpuseve sic shihet nga Figura 1 (Compleat Lextutor), e pér pasojé
nxitin té mésuarit e gjuhéve té huaja pérmes gjuhés autentlke ne Web.

iilkommen/bienvenuelwelcome - y jHolal - to the

Compleat Lexical Tutor .ss

For data-driven language learning on the Web
BEST SCREEN : Browser rome Zoom 1
Browser Ch Zoom 100% Size
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e
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Figura 2. Gama e korpuseve né Web

Ajo gé mésuesit e gjuhes angleze si gjuhé e huaj duhet té synojné, éshté
kémbéngulja e 'provimit té dickaje’ nga shkrimet abstrakte dhe shkrim-leximi
akademik si¢ jané paragitur né korpuset e ndryshme (Figura 2) népérmjet regjistrit
(register) té synuar; pér té béré té dukshém efektin gé ka né rezultatet e pérftimit té
aftésive edhe kompetencave té mésimit t& gjuhés angleze. N& terma té tillé,
studentét e universitetit mund t'i japin vetes né ményré autonome hapésiren,
kohén, mjetin edhe vendin pér té eksperimentuar aspekte té ndryshme gé korpuset
ofrojné. Konkretisht, njé korpus ofron déshmi me shembuj specifiké, pér té treguar
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frekuencén relative té fjalés kyce té zgjedhur né terésiné e lokacioneve té fjaléve né
rrjet. Veté studentét jané né gjendje té gjejné shembuj té fjaléve kyce té:

pérdorura si: emér, folje, mbiemér, parafjalé, ndajfolje...etj

vecojné fjalét gé shfagen para dhe pas fjalés kyce (d.m.th.
bashkévendosjet e mundshme)

dallojné fjalé té tjera té specializuara qé shfagen né ekstrakte
0 pércaktojné vecori té tjera g& mund té lidhen me fjalén kyce (pér
shembull, parafjalét e pérdorura me té, nése mund té jeté ndonjéheré njé emér i
pérvecém me shkronjé té madhe, etj.).
Bazuar né Kkété risi gé veté ndérkombétarizimi i t& mésuarit té gjuhés angleze
kérkon, ky punim synon té nxité pérdorimin efikas té projekteve né mésimin e
gjuhés sé huaj e jo vetém por edhe né 1&ndé té ndryshme té sistemit parauniversitar
edhe universitar. Té mésuarit pérmes realizimit té projekteve né té gjitha disiplinat,
veganérisht né até t& mésimit té gjuhés sé huaj, synon pérmirésimin dhe pajisjen e
nxénésve me aftési, elokuencé dhe kompetenca té ndryshme té cilésuar si té
nevojshme e té domosdoshme né ditét e sotme e mé tej. Pérpos késaj, ato kané
nxitur dhe zhvilluar tek ata njé séré kompetencash si pér shembull: gjuhésore dhe
komunikative, por edhe ato sociolinguistike dhe strategjike.

Metodologjia

Metodé bazur tek té dhénat e korpusit (Corpus-based approach)

Té mésuarit pérmes projektit (Project-based learning)

Kompetencat né gjuhén angleze

Népérmjet Corpus Linguistics dhe metodés qé ajo zbaton né studimin e gjuhés
angleze né diskursin e shkruar dhe té folur, corpus-based/driven approach (metodé
e bazuar/e drejtuar mbi bazé té dhénat gjuhésore né rrjet), ofron burime autentike té
paragitjes e gjetjeve té gjuhés né website. Konkretisht, studentét mésojné si té
pérdorin gramatikén, sintaksén, e fjalorin e duhur (kompetenca gjuhésore); si té
lidhin fjalét, shprehjet dhe fjalité sé bashku pér té bashkébiseduar, folur apo
transmetuar njé mesazh ...etj (kompetenca komunikative); si té pérdorin gjuhén né
meényré korrekte, cilat jané fjalét dhe shprehjet gé i pérshtaten temés dhe kontekstit
(kompetenca socilinguistike); dhe si té mésojné mé shumé pér gjuhén dhe
kontekstin e pérdorimit t€ saj, si té€ shprehin ideté, kur dhe si té pyesin ...etj
(kompetenca strategjike). Ky trekéndésh gjuhésor né gjuhén angleze: Korpus -
Projekt - Kompetenca - siguron njé mésimdhénie té suksesshme dhe autentike pér
mésimin e gjuhés sé huaj (angleze ne rastin studimor). Si té tilla ato duhet té
trajtohen si elementé té integruar, t€ ndérvarur dhe té pandashém té gjuhés.
Integrimi i tyre vecanérisht né metodologjiné e sotme té gjuhés angleze shihet si
njé domosdoshméri gé ndihmon studentét té zhvillojné kompetencat e tyre
gjuhésore dhe komunikative, i motivon ata t& mésojné mé miré duke rritur
dinamizmin e oréve t& mésimit, duke krijuar hapésiré gjithépérfshirése né procesin
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mésimor; siguron mésimdhénie edhe mésimnxénie né situata reale komunikimi
pértej ambjenteve mésimore. "Suksesi i vérteté né mésimdhénien dhe
mésimnxénien e gjuhés éshté kur nxénésit arrijné t& komunikojné né gjuhé angleze,
brenda dhe jashté klasés" (Davies and Pearse, 2000, f. 99).

Transmetimi i dijes i bazuar né projekte (PBL) rezulton né edukimin e sotém si njé
model gé plotéson nevojat e mésuesve dhe té nxénésve né mésimdhénien dhe
mésiminxénien e njé gjuhe té huaj né ményré efektive. Mésimi i bazuar né projekt
nxit mésimdhénien dhe té mésuarit né pérputhje me aftésité e té mésuarit té gjuhés
sé huaj: té folurit, té dégjuarit, té lexuarit edhe té shkruarit; angazhon studentét né
procesin e t& mésuarit; motivon dhe zhvillon t¢ menduarit kritik edhe krijuese tek
ta, edhe né nje nivel mé té konsoliduar zhvillon kompetencat duke gené keshtu njé
tregues i matshém edhe i arritshém né pérmbylljen e njé kursi praktik, teorik ose i
kombinuar né disiplina té ndyshme gjuhésore.

Projekti éshté tashmé prej kohésh pjesé e kérkesave edhe objektivave Iéndore té
gjithsecilit nga ne jo vetém né ciklin e studimeve né arsimin e larté por edhe né até
parauniversitar. Termi projekt éshté njé kriter matés i njohurive, aftésive edhe
kompetencave té nxénésve duke nisur gé nga (arsimi fillor, arsimi i mesém i ulét;
arsimi i mesém i larté si dhe duke u thelluar mé tej né arsimin universitar). Tashmé
‘projekti” &shté pjesé e kurrikulave té zhvilluara né kéto hallka arsimore me bazé
zhvillimin e kompetencave né procesin e mésimnxénies.

Ajo gé Ky studim thekson éshté se nxénésit apo studentét jané té familjarizuar me
termin projekt, duke e pasur até si njé prej veprimtarive kryesore qé pérmbyll
ciklin e studimeve né njé nivel té caktuar, e gé ka vlere né vlerésimin e vazhduar té
tyre por gé konsiderohet edhe vendimtar né pérmbylljen Iéndore né té gjitha hallkat
arsimore té lartpérmendura.

Gjerésisht, projekti éshté cilésuar si njé formé vlerésimi né kontekstin akademik
edhe né kushte normale té mésimdhénies por edhe té mésimnxénies specifikisht tek
ato Iéndé té tipik teoriko-praktik. Pérdorimi i tij né edukim synon prezantimin
formal, té stukturuar, té orientuar né gjithé-pérfshirjen e studentéve; mundéson
aftésine unike té gjithsecilit pér té zhvilluar tek ata kompetencat pér té€ ndértuar
njohuri duke gjeneruar né projektet: interesat e tyre, dallimet individuale dhe
origjinalitetin krijues te gjithsecilit.

Pérmes kétyre projekteve finale ata béjné lidhjen midis njohurive té reja dhe
njohurive té tyre ekzistuese (theksoj faktin qé ata kané punuar né grupe pune ose
dhe individuale né nivelet e arsimit parauniversitar) dhe pér rrjedhojé jané né
gjendje t'i zbatojné ato né mjedise té tjera té ngjashme duke iu atribuar disa kritere
me specifike pér realizimin e tyre né nivel akademik; pér tu identifikuar me nivelin
e njé kérkuesi shkencor gé pérpos dijes sé marré, kérkon e heton pértej saj pér té
shpjeguar dukuri té jetés reale.

Pér rrjedhojé ata mésojne né njé kontekst kuptimploté (referuar Iéndés gé studjojné
‘Korpora né Gjuhésine e zbatuar’,) e duke finalizuar kété proces né krijimin e njé
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produkti pérfundimtar. Bazuar né idené se studentét fitojné njohuri, aftési ose
kompetenca duke pérjetuar dhe zgjidhur céshtje dhe probleme té botés reale,
mésimi i bazuar né projekt (PBL) éshté njohur si efektiv dhe i frytshém né arsimin
e shekullit 21. Njé numér i madh studimesh mbi PBL jané kryer né shkallé globale
(Lam, 2011). Simpson (2011) pohon se PBL nuk éshté njé gasje e re né arsimin e
pérgjithshém. Sipas Beckett (2006) PBL mund té gjurmohet gé nga mesi i viteve
1800 ku u krijua pér heré té& paré nga David Snedden i cili jepte 1éndét shkencore
né degén e bujgésisé amerikane. Mé vong, né fillim té viteve 1900, PBL u zhvillua
mé tej nga William Heard Kilpatrick, studenti i John Dew, dhe u pérgendrua né
nevojén gé nxénésit té kené njé aktivitet té géllimshém (Beckett, 2006)

Kryesisht, PBL u zbatua gjerésisht né edukimin shkencor (Kalvu, 2015). PBL é&shté
pérfshiré gjithashtu edhe né arsimin gjuhésor sé bashku me njé interes té shtuar pér
té mésuarit me né gendér studentin (student-centered), t&€ mésuarit autonom dhe té
mésuarit né bashképunim (Hedge, 1993). Termi "projekt” i pérdorur né kontekstin
e gjuhés angleze si gjuhé e huaj, u propozua nga Fried-Booth (1986, fq.8) duke
treguar qé detyrat gjuhésore lindin natyrshém nga veté projekti, "duke u zhvilluar
né ményré kumulative né pérgjigje té njé objektivi themelor, domethéné té
projektit." Pér mé tepér Hedge (1993) i specifikon projektet si detyra té zgjeruara
té cilat zakonisht integrojné aftésité gjuhésore me ané té njé numri aktivitetesh.

Gjuhésia e korporave dhe té mésuarit pérmes projektit (PBL)

Realisht njé séré aktivitetesh u kombinuan nga studentét né léndén akademike
‘Korpora né Gjuhésine e zbatuar’, q€ zhvillohet né€ Kursin II, Master Mesuesi né
Gjuhé Angleze né konkretizimin e projektit pérmbyllés sé léndés; puna
individuale e tyre u orientua drejt njé géllimi unik pér té gjithé ata né njé proces gé
pérfshiu: planifikimin, mbledhjen e informacionit pérmes literaturés sé prezantuar
tek ta gjaté zhvillimit té 1éndés, dégjimit t& materialeve edhe modeleve praktike té
veté léndés té gjendura né internet, ku pérmes vézhgimit e diskutimit né grup té
informacionit té gjetur ata gjetén zgjidhje rreth problemeve gjuhésore gé vete ata
parashtruan né projektet e tyre, pérmes raportimeve me gojé dhe me shkrim; dhe
késhtu duke konluduar né prezantimin final bazuar mbi kéto hapa konkrete té
mbarévajtjes sé tij si edhe kriteret me bazé: dijen Iéndore sé bashku me cilésite gé
duhet té keté prezantimi pérballé audiencés (pedagogu edhe studentét e kursit
Iéndor).

Stoller (2006) liston kéto kritere bazé pér té arritur efikasitetin e t& mésuarit pérmes
projektit:

* t€ jeté 1 orientuar nga procesi dhe i orientuar nga produkti

» studentét duhet té kené fjalén e tyre né formésimin e procesit dhe produktit

* duhet té shtrihet pértej njé periudhe té€ vetme né klasé

* duhet té inkurajojé aftésiné e studentit permes integrimit ne te
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* duhet t’u japin studentéve mbéshtetje si n€ mésimin e gjuhés ashtu edhe né até té
pérmbajtjes

+ studentét duhet t€ punojné né grupe / ¢ifte / ekipe si dhe t& pavarur

* duhet té kérkojé qé studentét té jené pérgjegjés pér mésimin e tyre né gjuhén e
synuar

* duhet t&€ lejojé koh€ pér t'u pérqéndruar né€ gjuhé dhe mésimdhénie té
drejtpérdrejté nése éshté e nevojshme

* duhet té rezultojé n€ njé produkt pérfundimtar, t€ prekshém

* duhet t€ pérfundojé me reflektimin e studentéve si pér procesin ashtu edhe pér
produktin final.

"Projektet" qé& kéta studenté realizuan u pérshkruan si "detyra komplekse, té
bazuara né pyetje ose probleme sfiduese né mésimin e gjuhés angleze té cilat ata i
pasgyruan pérmes aktiviteteve e detyrave konkrete. Kjo formé prezantimi u cilésua
si njé formé e re, integruese, ndérvepruese edhe sfiduese pér ta, kjo e fundit
gjeneruar nga detyra me bazé informacion e marré edhe pérpunuar nga programe
kompjuterike né internet. Risi pér ta ishte prezantimi né kohé reale; ashtu si¢ ishte i
tillé edhe prezantimi i 1éndés pérmes platformés Teams né periudhén e pandemisé
globale me té cilén ata sé bashku bashképunuam lehtésist né shkémbimin e
informacinit dhe vlerésimit final. Pérmes késaj platfome edhe demonstrimit té
njohurive pérmes projektit u mundésua shndérrimi i klasés virtuale né njé laborator
virtual té mésimit té gjuhés angleze; sfidé kjo Q& né vetvete hasi
véshtirési/probleme té tipit:

1. Mésim online; jo té gjithé ishin prezenté ose aktivé né mésimim virtual; pér
arsye teknike, shéndetsore, mungesé e komunikimit té drejperdrejte gé rrit ndjenjén
e pergjegjésise tek studenti, motivimin ndaj I&ndés..etj.

2. Véshtirési né kryerjen e punés né grup né internet,

3. Komunkimi online midis studentéve i cili rezultoi jo totalisht ndérveprues né
natyré edhe jo reciprok né térési, ndérmjet aktoréve: pedagog-student,

4. Véshtiresi né dégjimin edhe diskutimin integrues té studentéve pér té dhéné
vlerésimet e tyre pér shkak té problemeve teknike té internetit, fonisé, pérpilimit té
dokumentit ..etj.

Pavarésisht kétyre problemeve teknike, synimi pérfundimtar né pérmbylljen
Iéndore ishte té orientonte studentét né hartimin e planeve mésimore ndryshe nga
formatet e béra mé paré (risi kjo specifike e veté 1éndés), me konkretizim praktik
né rrjet zgjidhjen e problemeve, vendimmarrjen ose aktivitetet huluntuese
gjuhésore; duke u dhéné né kété ményré mundésiné pér t€ punuar relativisht né
meényré autonome pér periudha té caktuara kohore; dhe duke kulmuar né produkte
dhe prezantime realiste gé ata béné konkretisht né pérmbylljen e Iéndés akademike
‘Korpora né Gjuhésiné e zbatuar’.
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Cilat jané karakteristikat kryesore té realizimit t& projektit si edhe té pérmbylljes
Iéndore pérmes tij si formé vlerésimi?
Pérdorimi i projektit si formé vlerésimi pérmbyllése né Iéndén akademike
‘Korporat dhe Gjuhésia e zbatuar’ rezultoi efektiv né€ eksplorimin dhe pérvetésimin
e gjuhés autentike né web né gasje té ploté me pohimet hulumtuese té Simpson
(2011) né té cilén specifikisht, studentét e gjuhés angleze:
» eksploruan burime te reja dhe bashkékohore né Web;
» krijuan e demonstruan njé séré veprimtarish mésimore me né gendér
studentin, pérmes sé cilés ata planifikuan, plotésuan dhe paragitén
projektin dhe interesin e tyre né pérputhje me objektivat 1éndore;

> parashtruan pyetje sfiduese, probleme ose tema me interes pér/tek
studentét té cilat ishin gendra e projektit dhe procesit té té nxénit;

> patén njé mundési pér té ndaré burimet, ideté dhe ekspertizén gjaté gjithé
procesit né klasén hibride;

> paraqgitén aktivitete praktike nga pérdorimi i burimeve dhe teknologjive
autentike;

> krijuan edhe pse virtual, njé mjedis bashké&punimi pér té mésuar, sesa njé

mjedis konkurrues;

» dhe pérdorén, demostruan njé larmi aftésish si¢ jané aftésité shogérore
dhe aftésité kérkuese.

Cilat jané rezultatet e pérftuara né Iéndén studimore nga gérshetimi i té dhénave
gjuhésore pérmes website edhe realizimit té projektit si pérmbyllés 1éndor?
Projekti pérmbyllés mundésoi tek studentét:

v' Zhvillimin dhe pérmirésimin e aftésive gjuhésore deri né rritjen personale
té studentéve.

v'Integrimin e katér aftésive gjuhésore: té folurit, té dégjuarit, t& lexuarit
dhe té shkruarit.

v" Pérdorimin e njé shuméllojshmérie aktivitetesh né detyrat, aktivitetet e
planet mésimore gé ata prezantuan né auditor.

v' Hapésirén té "riciklojné gjuhén dhe aftésité e njohura né njé kontekst
relativisht natyror" (mundési kjo edhe pér veté natyrén praktike edhe
shuméllojshmériné e detyrave e ushtrimeve autentike qé karakterizon veté
1&ndén).

Aktivitetet autentike u referohen aktiviteteve té krijuara nga veté ata; bazuar nga
modele e udhézimet e dhéna pérmes leksioneve si edhe modelet konkrete
gjuhésore né rrjet duke zhvilluar tek ta aftésité e t€ menduarit né ményre
inteligjente pér zgjidhjen e problemeve/céshtjeve gjuhésore, leksikore, té cilat ata
do ti praktikojné né kontekste jashté auditorit (praktikén profesionale) duke nxitur
né kété ményré té mésuarit autonom né gjuhén e huaj.

Pér mé tepér ata zhvilluan kompetenca té pérgjithshme, duke pérfshiré né kéto té
fundit njohuri deklarative dhe socio-kulturore, ndérgjegjésim dhe aftési
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ndérkulturore té studentit pérfshiré né to. Ndérsa kompetencat gjuhésore
komunikuese e fugizuan até duke pérdorur mjete té vecanta gjuhésore, pérfshire
aftésité gjuhésore, sociolinguistike dhe pragmatike/stategjike (aftési kéto gé u
evidentuan né materialet autentike gé ata realizuan né projekte grupi e né fund
individuale pérmes gjuhés autentike té veté Iéndés sé korporave).

1. Kompetenca gramatikore: Ajo mishéron aspektet teorike t& gjuhés, me fjalé té
tjera, njohurité e gjuhés té evidentuara nga Noah Chomsky (1965). Si¢c mund té
mbahet mend, termi kompetencé gramatikore ishte paramenduar gjithashtu me
'Pajisjen e Blerjes sé Gjuhés' (LAD), njé kuti e zezg, njé aftési mendore instiktive
gé i mundéson foshnjés té marré dhe té prodhojé gjuhé né njé ményré té rregulluar,
kompetencén gramatikore.

2. Kompetenca sociolinguistike: Kjo kompetencé ka té béjé me bashkéveprimin
njerézor né kontekste natyrore; théniet, pasi ato krijohen dhe nénkuptohen né
kontekste té ndryshme sociokulturore. Kompetenca socio-linguistike éshté mjaft e
réndésishme pasi éshté e miréfillté pér njé komunikim real.

3. Kompetenca e ligjérimit: Kompetenca e ligjérimit mishéron aftésité dhe
kompetencén pér té prodhuar gjuhé né nivelin e fjalisé dhe tekstit duke pérmbushur
standardet e kohezionit dhe koherencés.

4. Kompetenca strategjike: Kompetenca strategjike pérfshin strategjité e
komunikimit té drejtpérdrejté pér té siguruar efikasitet, efektivitet dhe rrjedhshméri
né ligjérim.

PERFUNDIME

Mésimi dhe pérvetésimi i gjuhés sé huaj bazuar né projekt éshté i réndésishém pér
nevojat e studentéve tané dhe pér kété arsye éshté motivues. Kjo jo vetém gé i
ndihmon studentét té pérvetésojné njé gjuhé né ményré mé efektive dhe mundéson
konsolidimin e pérmbajtjes specifike, por gjithashtu inkurajon studentét gé té jené
té vetédijshém pér ményrén e té mésuarit (vetédija metakognitive). Ajo inkurajon
njé ményré gjithépérfshirése té mésuarit né té cilén praktikohen aftésité shogérore
dhe njohése. Pérfitimet e té mésuarit pérmes projektit ku gérshetohen mé sé miri dy
metoda bashkékohore t&€ mésimit t& gjuhés angleze: corpus-based dhe project-
based approach pérmes website (Compleat Lextutor) shkojné pértej mureve té
klasés dhe i vendos studentét né njé rrugé drejt té mésuarit gjaté gjithé jetés.
Arsyeja pér zgjedhjen e projektit si formé vlerésimi né pérmbylljen Iéndore pérpos
faktit t& mésimit virtual/hibrid diktuar si ményré e re mésimi e vlerésimi né situata
emergjence globale (Pandemia 19): géndron se kjo e fundit maksimizoi né procesin
mésimor pérfitime té tilla si: angazhim, bashképunim, Kkrijimtari, motivim,
autonomi dhe pavarési nga ana e studentéve.

Duke pérforécuar bindshém Kkarakteristikat e implementimit t& projektit né
mésimdhénien e mésimnxénien e gjuhés sé huaj gé vijojné né rend global: té
mésuarit né bashképunim, me né gendér studentin, t€ mésuarit gjaté gjithé jetés, té
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mésuarit e veté-drejtuar, duke zhvilluar te kéta té fundit cilési positive si até té
motivimit, autonomisé dhe krijimtarisé, té cilat jané té pérshtatshme, té frytshme e
té matshme si tregues pérvetésimi i aftésive e kompetencave vecanérisht né
mésimin e gjuhés angleze.

Gjithashtu projekti mundésoi gé studentét té ndiheshin dhe realisht t& ishin té
pavarur né procesin e mésimnxénies pasi ata ishin veté pérgjegjés pér cfaré
pérzgjodhén dhe paraqitén si produkt té projektit né pérshtatje me ‘aftésité, stilet
dhe preferencat e tyre’ (Skehan, 1998: 273).

Ky rast studimor i mésimnxénies bazuar né projekt tregoi implikime pedagogjike
té garta por edhe konkrete. Njohja e metodave moderne t¢ mésimdhénies dhe
mésimnxénies, udhézimi kundrejt tyre, dhe gatishméria pér té eksperimentuar me
to shérbejné si sfida qé né pérmbyllje ndihmojné mésuesin (pavarésisht Iéndés
mésimore) dhe nxénésit/studentét té arrijné géllimet e edukimit né c¢do nivel
universitar edhe parauniversitar.
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PERDORIME PRAKTIKE TE VLERESIMIT NEPERMJET MJETEVE
TIK
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Hyrje

Pérdorimi i TIK-ut né ditét e sotme ka zhvendosur vémendjen e rolit t&¢ mésuesit
nga aktor i vetém kryesor né rolin e mésimdhénies né até t& menaxherit té klasés
pér té arritur njé performancé mé té miré té aktoréve té saj, po késhtu kané
ndryshuar edhe rolet e nxénésve né klasé. Vihet re interesi i madh gé nxénésit kané
né orét ku pérdoret TIK duke marré pjesé aktive né mésim, jané mé hulumtues,
jané té etur pér té sjellé risi né mésim dhe zbaviten disa heré mé shumé. Si rezultat
i késaj lind nevoja edhe e zotérimit té platformave dhe metodave bashkékohore pér
vlerésimin online té detyrave té shtépisé, testeve, provimeve, projekteve etj.
Periudha e Covid-19 vuri mésuesit dhe nxénésit né njé sfidé té tillé ku pér hir té sé
vértetés secili duhet t’i pérgjigjej nevojés sé kohés né mungesé té auditoreve dhe
klasave fizike. Sot mésimdhénia online nuk shihet mé si fenomen akstrakt, i
paprekur dhe i pakonceptueshém por si njé sfidé gé té gjithé mésuesit ditét ta
pérballin me profesionalizém, dinjitet dhe vendosméri.

Platformat e mésimdhéniés online t& pérdorura gjaté orés sé mésimit né nivelin
universitar dhe parauniversitar variojné nga Moodle, Google Classroom, Microsoft
Teams, Zoom, etj. Q&llimi i kétij punimi éshté té evidentojé platformat kryesoré té
pérdorura pér vlerésimin e nxénésve gjaté orés sé mésimit né bazé té trajnimit té
realizuar né daté 19-20 prill 2023 me temé “Vlerésimi népérmjet mjeteve digjitale
né arsim” né kuadér t€ projektit DigiCom t€ financuar nga AKSHI. Pjesémarrésit
ishin 35 mésues nga shkolla 9-vjecare dhe t€ mesme té qytetit t¢ Korcés. Né
pérfundim té trajnimit dy ditor mésuesit dorézuan detyra praktike té njé ore mésimi
té pérdorimit té platformave té shpjeguara né trajnim.

Pérdorime praktike té platformave online té pérdorura né vlerésim
Disa nga platformat online té pérdorura mé gjeré né procesin e vlerésimit jané:
. Quizlet

. Quizbean

. Socrative

. Kahoot!

. TypeForm

. Survey Anyplace
. iSpring Suite

. Google Forms

. Microsoft Forms
. Skolera
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. iSpring Suite

. Qorrect for online Assessments

Disa nga platformat kryesore gqé mésuesit u njohén gjaté trajnimit t& zhvilluar nga
Departamenti i Gjuhés Angleze, Universiteti “Fan S. Noli” né kuadér té projektit
DigiCom té fituar me AKSHI-n do té paragiten mé konkretisht si mé poshtg:
Quizbean (http://quizbean.com):

. Hartimin e shpejté té testeve.

. Renditjen e pyetjeve né ményré rastésore

. Pérdoret si aktivitet brainstorming/parapergatitor ose pér té testuar
njohurité e méparshme.

. Nxenesit ose studentét mund té krijojné kuizet pér bashkémoshatarét e
tyre.

. Vendosjen e imazheve té ndryshme né pyetjet e kuizit.

. Platformé mjaft efikase pér vlerésimin e vazhduar té nxénésve

. Nxénésit mund té béjné kuize ose té logohen shumé lehté

. Metodé analitike pér nxjerrjen e rezultateve

. Shpérndan rezultatet népérmjet mediave sociale dhe email-it

. Lejon vendosjen e afatit té perfundimit té kuizit

Quizlet ( http://quizlet.com)
. Platformé pa pagese qé mund té shfrytezohet pér vlerésimin e nxénésve
. Mund té krijohen teste pér studimin e kurrikulave ose dosje studimore

. Siguron 4 tipe aktivitetesh duke pérfshiré modele testi:
- flash cards
- Gérmézimi i fjaléve
- Testimi
- Space Race (lojé)
- Scatter (lojé)
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- mund t’u dergojne email ose t€ ftojné nxénésit t€ lidhen népérmjet
njé linku

- Bashkangjit ose shton aktivitete né njé éebsite ose nje blog

- metodé shume efikase pér mesimin e fjalorit. Gjithashtu mund té
pérzgjidhen gjuhét gé déshiron té kérkosh

DRI Quizlet

Quizlep 5ot Actites

. X:
>

243=5

4x7 = 7x4

i:g};:%: - l!? r.ﬁ

Google Suite (Google Docs, Google Slides, Google Forms) -
https://docs.google.com

. Krijon pyetje pér té vlerésuar nxénésit e tipeve té€ ndryshme

. Ben pikézimin e pyetjeve

. Vendos pérgjigjen e sakté pér vierésim automatik nga sisitemi

. Siguron studentét me feedback té menjéhershém

. Jep rezultatet e nxénésve né ményré té pérmbledhur ose individuale

. Siguron tabela ose grafike té rezultateve t& nxénésve pér analizé mé té
shpejté té nivelit té arritjes sé nxénésit

. Ketu mund té krijohen quize, teste, etj.
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Unit 1 Quiz

Formative (https://app.formative.com/)

Njésoj si né platformat e tjera edhe né Formative mésuesi mund té krijojé kuize,
mund té zgjedhé rradhén e pyetjeve né ushtrimet me alternative, mund té krijojé
njé rend té ndryshém té shfagjes sé pyetjeve pér secilin nxénés, kjo eviton kopjimin
dhe pérgjigjet e njéjta té tyre. Mésuesi mund té rregullojé pikét e pérgjigjeve té
pyetjeve edhe nése ushtrimi eleminon automatikisht pikét. Pér secilén pyetje
mésuesi ka hapésiré té vendosé udhézimet pérkatése.
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Socrative (https://socrative.com)

- Platformé e pérdorur pér té hartuar teste dhe provime

- platformé e bazuar mbi lojén

- ndihmon mésuesit t& menaxhojné procesin e vlerésimit tek nxenésit dhe té
udhéheqin progresin e tyre

- pérdoret pér te kryer aktivitete té ndryshme si kuize, pyetésoré dhe aktivitete né
skuader. Tek plarforma Socrative mund té shtosh apo bashkangjitésh pér secilén
pyetje figura, grafiké etj, si paragitja grafike mé poshté. Platforma lejon edhe
renditjen e rezultateve té testit t& studentéve té eksportuara né fage exceli né
ményré té pérmbledhur pér té gjithé studentét, krijimi i fageve té vecanta pér
secilin student, celésin e pérgjigjeve té pyetjeve té ushtrimeve, etj.
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Trajnim ®

PERFUNDIME

Synimi i K&tij punimi ishte paragitja e pérdorimeve praktike té vlerésimit té
nxénésve népérmijet pérdorimit t& mjeteve TIK. Gjaté prezantimit té platformave
dhe mjeteve té duhura pér realizimin e procesit té vlerésimit, pjesémarrésit u
njohén me avantazhet dhe disavantazhet e secilés prej platformave. Pérdorimi i
TIK né arsimin universitar dhe parauniversitar éshté nevojé e domozdoshme i cili
ka ndryshuar rrénjésisht nevojat, praktikat dhe progedurat e sistemit arsimor né
kéto njézet vitet e fundit. Aftésia pér té pérdorur teknologjiné e informacionit éshté
njé nga parimet bazé dhe themelore té& arsimit sot né boté. Né té gjitha vendet
Europiane TIK éshté béré nevojé e padiskutueshme e shoqgérisé dhe edukimit té
brezave té rrinj. Té kuptuarit e TIK dhe zotérimi i koncepteve dhe shkathtésive
themelore té tij konsiderohet sot si parimi bazé mbi té cilin duhet té bazohet
mésimdhénia né klasé. Pérdorimi i tij éshté né pérpjestim té drejté me rritjen e
rezultateve né mésimnxénie. Nxénésit kané vijueshméri dhe performancé mé té
miré kur TIK integrohet me procesin mésimor, po késhtu edhe kur vlerésimi i
arritjeve té tyre realizohet népérmjet platformave online.
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Gjaté trajnimit mésuesit u njohén me avantazhet dhe disavantazhet e pérdorimit té
secilés prej platformave online né fund té sé cilit u arritén kéto pérfundime:

1. Sistem i shpejté vleresimi, kérkon pak kohé dhe mund té realizohet edhe
nga shtépia, nevojitet njé kompjuter programi pérkatés dhe internet.

2. Rezultatet e testit merren né kohé reale pa pritur dité ose javé pér
kkorrigjimin e tyre nga mésuesi.

3. Testi mund té ngarkohét né platformé ku mésuesi pércakton kohén kur do
té hapet testi nga programi dhe kohén kur do té mbarojé.

4. Mésuesi pércakton rradhén e ushtrimeve gé do té shfaget pér secilin
nxénés brenda té njéjtit test, pér t& shmangur kopjimin e pérgjigjeve nga ana e tyre.
5. Rregullon ose ndryshon pikét e pérgjigjes sé ushtrimit

6. Mésuesi nuk merr pjesé aktive gjaté testit

7. I shpejté dhe i thjeshté pér mésuesin dhe nxénésin.

8. Eshté mé interesant dhe zbavités pér nxénésit.

9. Nxénési merr feedback t€ menjéhershém pér statusin e tij té té mésuarit,
shikon mangésité dhe dobésité e tij dhe nevojén pér pérmirésim. Platforma jep
pérgjigjen e sakté.

10. Rrit pérgéndrimin, té kuptuarit dhe ruajtjen e informacionit.

11. TIK mund té pérdoret pér té pérmirésuar cilésiné e té mésuarit.

12. Testet ngarkohén né platforma ose éebsite pér njé pérdorim mé té gjeré,
nga nxénés dhe shkolla t& ndryshme.

13. Nxénésit kané ndjenjén e kontrollit mbi t& mésuarit e tyre.

14. Kéto platforma pérmirésojné angazhimin e nxénésve né materialin e
dhéné.

Ky punim kishte pér géllim evidentimin dhe njohjen e platformave kryesore nga
ana e mésuesit pér vlerésimin e rezultateve té té€ nxénit, hartimin e testeve,
projekteve, detyrave té kursit dhe korrigjimin automatik té tyre. Procesi i vlerésimit
duhet paré jo si njé fenomen i mérzitshém dhe stresues pér mésuesin. Ofrimi dhe
njohja me mjete dhe platforma kompjuterike pér té lehtésuar punén e lodhshme dhe
stresuese do té ishté njé nga pérpjekjet mé efikase dhe dobiprurése né procesim e
arsimit né ditét e sotme.
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Hyrje

Studimet tregojné se rreth 50% e kohés sé komunikimit shpenzohet duke dégjuar
(Gilman dhe Moody, 1984). Né fakt, dégjimi renditet ndér aftésité mé té
réndésishme gqé mund té fitojmé gjaté jetés pasi u paraprin aftésive té tjera. Pérmes
dégjimit, né t& vérteté, arrijmé té€ kuptojmé tjetrin, té pasurojmé jetén si dhe té
pérvetésojmé informacion té réndésishém pér pérvojén toné. E cilésuar deri voneé si
aftési komplekse apo e véshtiré pér t'u pérvetésuar, studimet pér zhvillimin e késaj
makroshprehie né mésimdhénien e gjuhéve té huaja jané 1éné pas dore pér dekada
té téra. Nga ana tjetér, tashmé éshté béré i njohur fakti se nxénésit gé mésojné njé
gjuhé té huaj, pérvec njohurive gjuhésore, duhet té pajisen edhe me shprehité pér ta
pérdorur gjuhén né ményrén e duhur nga pikpamja shogérore e kulturore. Ky
konceptim i gjeré i mésimdhénies sé gjuhéve té huaja pérbén edhe risiné
themelore t€ KEPR, ku theksohet réndésia e “ndérgjegjes dhe shprehive
ndérkulturore” gjaté arsimimit né gjuhén ¢ huaj, me fjalé té tjera, nevoja pér t&
zhvilluar tek nxénésit veténdérgjegjen kulturore dhe, me tej, aftésinépér té
kapércyer muret e kulturés sé tyre dhe pér té komunikuar me sukses me individé té
tjeré me prejardhje té ndryshme kulturore-gjuhésore.

Né kushtet e masivizimit té internetit né shogériné e mijévjecarit té ri, veté rrjeti
shihet si njé platformé pér ta promovuar mé tej MNGJH efektive duke krijuar njé
mjedis ideal pér nxitjen e shprehive komunikative e kulturore si dhe aplikime té
larmishme né kontekste té ndryshme.

Qéllimi i punimit

Pérvoja e sjellé né kété punim éshté pjesé e njé kuadri mé té gjeré té njé projekti
madhor té titulluar “English for the Net Generation” (“Anglishtja pér Brezin e
Internetit”) — njé iniciativé e imja e béré realitet me studenté té kursit té paré, dega
gjuhé angleze, Universiteti “Fan S. Noli” Korcé dhe mé tej i rifunksionalizuar né
kuadér te trajnimeve pér projektin DIGCOMP. Kjo iniciativé né thelb pati geljen e
njé website-i pér zhvillimin e métejshém té shprehive gjuhésore né njé mjedis
virtual né 1éndét Komunikim dhe Qytetérim Amerikan si njé burim mbéshtetés pér
informacion e praktiké gjuhésore, promovues i shprehive gjuhésore e kulturore, pér
zhvillimin e té cilave duket se klasa pérbén njé mjedis té pamjaftueshém.

Né fokus té késaj analize do té jeté pikérisht shqyrtimi i vlefshmérisw sw
kurrikulés dégjimore né mjedisin virtual té website-it né funksion té nxitjes sé
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kompetencave dégjimore e né gjuhén angleze duke u mbéshtetur te vendi gé teorité
bashkékohore i caktojné teknologjisé. Mé konkretisht:

Sa u pérmbahet mésimdhénia virtuale pérmes website-it parimeve universale pér
njé dégjim té suksesshém si dhe a pérligjet integrimi i ketij mjeti né mésimdhénien
e gjuhéve té huaja nga teorité bashkékohore té té nxénit?

Metodologjia dhe instrumentat

Fondi i marré né shqyrtim pérbéhet prej njé cikli té ploté programi dégjimi (gjithsej
14 tekste) né nivelin e paré€ t€ pérparuar (“First Certificate”) t€ gjuhés i véné né
zbatim pérgjaté projektit.

Rezultatet e paragitura né kété studim mbéshteten, sé pari, né shqyrtimin me
karakter argumentativ - pérshkrimor té materialeve dégjimore pér evidentimine
shkallés sé aktualizimit té parimeve bashkékohore pedagogjike né to, kusht Ky i
domosdoshém pér té siguruar standardet e nevojshme pér veprimtari té suksesshme
né zhvillimin e dégjimit né gjuhén e huaj.

Drejtimi 1.Teorité e té nxénit té gjuhéve té huaja dhe vendi gé ato u caktojné
teknologjive té internetit

Diskutimet mbi teknologjité e internetit nuk do té ishin té plota pa njé véshtrim té
pérgjithshém mbi teorité e té nxénit té gjuhés sé huaj, kjo pér arsye se teori té
ndryshme i japin jo té& njéjtén réndési rolit t& mésimdhénies praktike dhe,
nénkuptohet, internetit né klasé e pértej saj. Qé&llimi i pasqyrés s&€ méposhtme, pra,
nuk éshté thjesht té sqarojmé né detaje teorité bashkékohore té té nxénit té gjuhés
sé huaj, por té tregojmé se roli i mésimdhénies praktike, rrjedhimisht, edhe i
pérdorimit t& TIK-ut né t& merr vileré jo té njéjté né teori t& ndryshme. Pér mé
tepér, mésimdhénésve té gjuhés u nevojitet njé bagazh teorik paraprak pér té
pércaktuar se kur njé mjet mund t’i vijé realisht n€ ndihmé zhvillimit gjuh&sor t&
nxénésit.

Né literaturén bashkékohore mbi té nxénét e gjuhés sé huaj shtjellohen dy kahe té
ndryshme modelesh jo krejt pa lidhje me njéri-tjetrin. Njéri éshté modeli
psikolinguistik dhe tjetri modeli sociolinguistik. Literatura dhe praktikat e sotme
pedagogjike né gjuhét e huaja dhe mésimdhénien né pérgjithési priren t’i méshojné
kétij t& fundit. Mé& poshté po analizojmé mé né detaj cfaré pérfagésojné e si
pérkthehen né MNGJH kéto gasje, pér té njohur mé miré hapésirat dhe vendin gé
mund e duhet té z&ré TIK-u né procesin mésimor.

Kéndvéshtrimi psikolinguistik i ka bazat tek teoria ineiste e Chomsky-t mbi
natyrén e gjuhés, e cila ka revolucionarizuar fushén e gjuhésisé me postulatin e
famshém fémijét lindin me predispozitén pér t&€ mésuar gjuhé, duke gené té pajisur
me njé mekanizém té posacém mendor pér pérvetésimin e gjuhés. Duke u
ekspozuar ndaj njé input-i té pasur gjuhésor té karakterizuar nga pérdorimi si
duhet i fjalive t& miréformuara prej folésve amtaré, fémija zhvillon gjithé strukturat
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e tjera specifike gjuhésore. Performanca gjuhésore, sipas Chomsky-t, éshté njé
veprimtari e drejtuar nga rregulla gé gjenerohen nga kompetenca gjuhésore ose
struktura e brendshme gramatikore e folésit.

Ideté comskiane u pérgafuan nga Stephen Krashen dhe u pérshtatén prej tij pér té
shpjeguar procesin e té nxénit té gjuhés sé huaj né formén e njé modeli té ri t&
njohur si Modeli Natyror i t& Nxénit . Ky model, i mbéshtetur né disa hipoteza,
hedh drité mbi rolin e input-it té kuptueshém si kusht i domosdoshém pér té nxénét
e gjuhés. Sipas tij, input-i duhet té jeté sfidues pér nxénésin (pra, mé i ndérlikuar
sesa pérfagésimi mendor aktual i tij pér gjuhén objekt), por t& mos i tejkalojé
mundésité njohése té tij.

Mbéshtetur tek koncepti i Chomsky-t mbi kompetencén e performancén, Krashen-i
dallon garté dy procese té ndryshme, até té pérvetésimit i cilésuar si proces i
pandérgjegjshém dhe té nxénét, proces qé aktualizohet né pérpjekjet e
ndérgjegjshme e té géllimshme pér té nxéné format gjuhésore, duke véné theksin
mbi pamundésiné e kalimit nga té nxénét tek pérvetésimi. Mé tej modeli plotésohet
me arsyetimin se ankthet e té nxénit mund té ¢ojné né bllokimin e pérvetésimit té
gjuhés né cfarédo rrethane, duke ngritur njé filtér afektiv gé pamundéson
pérdorimin e input-it t& kuptueshém.

Cfaré sjell zbatimi praktik i késaj teorie né mjedisin e gjuhés sé huaj? Sipas
modelit psikolinguistik géllimi i vérteté i pérvetésimit promovohet mé sé miri nga
njé mjedis komunikativ i pasur né input t& kuptueshém. Prania e kétij input-i, vénia
e theksit tek komunikimi dhe atmosfera e ngrohté né klasé ulin filtrin afektiv dhe
nxitin nxénien e gjuhés sé huaj. Megjithaté, edhe pse njé gasje komunikative ndaj
té nxénit té gjuhés dhe me njé ndikim té gjeré né fushén e mésimdhénies, studiuesit
mendojné se kjo teori vendos njé ngarkesé té madhe mbi mésuesin, pra, mbetemi
né kushtet e njé mésimdhénieje me né gendér mésuesin. Pér mé tepér, prania e
input-it t& kuptueshém né vetvete nuk e garanton dobiné e tij né nxénien e gjuhés
sé huaj. Vetém kur nxénési arrin ta dallojé njésiné e input-it e ta ruajé até né
kujtesén afatshkurtér, ai brendésohet e késhtu mund té shfrytézohet pér té
ristrukturuar ndérgjuhén.  Kjo do té thoté gé nxénési duhet té zhvillojé
ndérgjegjésimin metagjuhésor pér té mundésuar ndryshimin.

Kérkimet dhe zbatimet e sotme e kané zhvendosur fokusin teorik duke sfiduar
modelin natyror té Krashen-it né mbéshtetje t& modelit sociolinguistik ndérveprues,
i cili thekson, né radhé té paré, aspektin shogéror té gjuhés dhe zbulimin e
pengesave gjuhésore né procesin e komunikimit, duke e orientuar mésimdhénien e
gjuhéve té huaja drejt njé mésimdhénie kompetencash. Si¢ kuptohet edhe prej veté
termit emértues, parimi themelor i gasjes interaksioniste éshté se gjuha e huaj
mésohet mé miré pérmes ndérveprimit shogéror. Duhet véné né dukje, megjithaté,
se ndérveprimi pér nxjerrjen e kuptimit, i cili luan rol t¢ madh né pérgéndrimin e
vémendjes sé& nxénésve né veprimtari, nuk “shkakton” menjéheré té nxénét e
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gjuhés - kjo vjen gradualisht, me kohé& dhe si rezultat i njé numri té madh
ndérveprimesh.

Ndryshe nga Modeli Natyror i Krashen-it, kéndvéshtrimi interaksionist mbéshtetet
né mésimdhénien me karakter eksplicit, pra, jo té izoluar brenda veprimtarisé
njohése té individit. Kjo risi shénon njé ndryshim té dukshém né géndrimin ndaj
TIK-ut né pérgjithési e internetit né vecanti, si njé mjet i pazévendésueshém pér té
nxitur e zhvilluar mésimdhénien e késaj forme. Studimet tregojné se individét kané
prirje té ndérveprojné me kompjuterin né njé ményré thelbésisht shogérore, njélloj
si me ndérveprimet e tyre né jetén reale. Prirja njerézore pér ta paré teknologjiné né
ményré antropomorfike si njé lloj ndihmuesi personal me té cilin bashképunohet
pér arritjen e njé géllimi, e rrit potencialin e internetit pér t& mbéshtetur procesin e
té nxénit té gjuhés sé huaj.

Piképamja interaksioniste gjen shprehje né njé séré modelesh té ndryshme bazé pér
shtjellimin e té cilave ka shérbyer teoria sociokulturore e Lev Vygotsky-t. Sipas
modelit t& Vygotsky-t zhvillimi njohés, pra, edhe té nxénét e gjuhés sé huaj, e kané
zanafillén né ndérveprimin shoqéror. Tri postulatet bazé té késaj teorie — (1)
veprimtaria shogérore si burim i zhvillimit e mendimit njerézor; (2) veprimtaria e
ndérmjetésuar nga shenjat; (3) Zona e Zhvillimit t& Afért, pérmes kontekstualizimit
té tyre né MNGJH - hedhin bazat pér té thelluar perceptimin toné rreth pérfshirjes
sé teknologjive té internetit né mésimdhénien e gjuhéve té huaja.

Pér Vygotsky-n veprimtaria njohése ka karakter unikal njerézor, pohim ky qgé
mbéshtetet né faktin se ajo vjen si rrjedhojé e té nxénit shogéror, e brendésimit té
shenjave shogérore, té kulturés dhe lidhjeve po shogérore. Né thelb, pra, njohja
duhet paré si produkt shogéror realizuar pérmes ndérveprimit.

Pér mésuesit e gjuhés sé huaj kjo do té thoté se krijimi i mundésive pér ndérveprim
mes nxénésve éshté faktori mé i réndésishém né nxitjen e zhvillimit té t¢ menduarit
té njé rendi mé té larté. Ky kéndvéshtrim teorik mund té konkretizohet né
programin mésimor té gjuhés sé huaj pérmes zbatimit té formave té mésimdhénies
sé diferencuar, punés me projekte, té nxénit né bashkéveprim, etj., ku TIK-u luan
njé rol jo té vogeél.

Né analizén toné vlen té ndalemi tek njé piké e forté me ndikim pércaktues mbi
procesin e té nxénit té gjuhéve, si¢ éshté postulati i Zonés sé Zhvillimit té Afért.
Kjo pérkufizohet si distanca midis nivelit t& zhvillimit aktual pérshkruar nga
pavarésia né zgjidhjen e detyrés dhe nivelit t& zhvillimit potencial pérshkruar nga
zgjidhja e detyrés me ndihmén e mé té rriturve apo moshataréve mé té zoté. Me
kété kuptojmé gé fémija ka aftési t€ kopjojé njé séré veprimesh gé i tejkalojné
kapacitetet e tij, por vetém brenda disa kufijve. Duke kopjuar, nxénési aftésohet té
nxéré mé miré kur drejtohet nga té rriturit sesa kur lihet veté. Né& kontekstin e
mésimdhénies kjo lidhet me Zonén e t& Nxénit té Afért (ZNA), e cila pérshkruhet
si niveli i performancés pér té cilén njé nxénés éshté i afté kur ka mbéshtetje nga
ndérveprimi me njé folés mé té pérparuar né gjuhé. Ky koncept lidhet ngushté me
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té ashtuquajturén skelé té Bruner-it, pasi ZNA-ja éshté praktikisht koha kur
mésuesi duhet té veprojé si drejtues pér t& mbéshtetur e inkurajuar nxénésin. ZNA-
ja, pra, pérgéndrohet né pérdorimin aktiv nga nxénési té mjeteve té reja pér té
kuptuar e kryer veprimtaring. Nxénési, si i till&, nuk shihet thjesht si marrés pasiv i
udhézimeve t& mésuesit, pérkundrazi, té dy palét ndérveprojné ndérsjelltazi duke
ndaré njohuri e pérgjegjési pér detyrat. ZNA-ja, pra, pérfagéson njé ndryshim
fokusi nga mésimdhénia me gendér mésuesin drejt asaj me né gendér nxénésin.
Mendojmé se bashképunimi mes nxénésve né t& mésuarit e gjuhés shérben si njé
mekanizém i fugishém pér zhvendosjen pérpara t¢ ZNA-s& pasi mundéson
shkémbyeshmériné e roleve dhe akses té vazhdueshém drejt formave strategjike té
kontrollit né pérputhje me kérkesat e detyrés. Kétu shihen t& mundshme té krijohen
hapésira pér pérfshirjen e teknologjive té internetit.

Teoria e Vygotsky-t é&shté pérgafuar nga mbéshtetés té shumté té qasjes
sociolinguistike, si¢ njihet James Lantolf , i cili, duke e zgjeruar kété teori né
nxénien e gjuhés sé huaj, pohon se nxénésit e gjuhés sé huaj pérparojné drejt
niveleve mé té larta t& njohurisé gjuhésore kur bashképunojné dhe ndérveprojné
me folés té gjuhés sé huaj gé e zotérojné até né njé shkallé mé té larté.

Teoria sociokulturore e té nxénit té gjuhés sé huaj ka shérbyer si bazé pér
zhvillimin e mjaft modeleve pedagogjike, ndér té cilat, réndési pér argumentin toné
paraget teoria e konstruktivizmit shogéror (gjerésisht e mbéshtetur nga studiuesit).
Konstruktivizmi shogéror né literaturén shkencore pedagogjike pérkufizohet si njé
gasje bashkékohore, njé nga kahet mé té komentuara e té gjithépranuara té teorisé
konstruktiviste gé e sheh nxénésin si subjekt t& t& nxénit. Sipas kétij modeli té
nxénét rrjedh nga njé aspekt shogéror, ku nxénési ndérvepron e dialogon me
problemin, kontekstin dhe pjesémarrésit pér té zbuluar kuptimin dhe vlerat. Procesi
dhe dijet né pérdorim kané mé shumé réndési pér mbéshtetésit e késaj gasjeje sesa
produkti apo grumbullimi i koncepteve e fakteve té ngurta. Shogérorja shérben si
bazé pér pérpunimin dhe organizimin e métejshém njohés té informacionit brenda
individit.

Sipas kétij ké&ndvéshtrimi informacioni fillimisht ndértohet gjaté ndérveprimit
shogéror e mé pas vjen e pérpunohet sé brendshmi nga individi (domethéng,
shogérorja na kushtézon pér ményrén si do ta pérpunojmé informacionin sé
brendshmi). Kétu ka vend pér té béré njé paralelizém me klasén si mjedis i té
nxénit té gjuhés, pasi gjuha e re sjell me vete fragmente té kulturés gé nuk mund té
ndahen nga informacioni. Mésuesi, si drejtues e lehtésues i procesit, vendos me
nxénésit njé lidhje reciproke té€ pandérpreré, ku gjithsecili merr pjesé duke i shtuar
komunikimit vlera dhe kuptime, vleréson informacionin dhe e organizon até
mendérisht. Qartazi, kemi té b&jmé me njé kontekst tipik t& mésimdhénies me né
gendér nxénésin, ku fokusi bie mbi natyrén komunikative dhe dialogun shogéror
pér ndértimin e njohurive.
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Pér njé zbatim praktik sa mé t& kuptimshém e frytdhénés t& teorisé sé
konstruktivizmit shogéror né klasg, nevojiten disa elementé ky¢ @& mund té
orientonin mé sé miri hartimin e planeve mésimore:

. Krijimi i njé mjedisi mésimdhénés me né gendér nxénésin (MQN) pérbén
edhe parimin bazé té gasjes konstruktiviste. Nxénési duhet té zbulojé e té krijojé
kuptimin nga informacioni. Pér kété mésuesi duhet té keté parasysh kuadrin
shogéror ku ndérvepron problemi, paraqitjen e problemit, i cili duhet t’i pérfshijé
nxénésit, hapésirén pér té kuptuarit dhe zgjidhjen e problemit (nxénési té aftésohet
té ndérveprojé né ményré kritike e té ndikojé mbi problemin). Duke synuar, késhtu,
té kthejmé klasén né njé bashkési ndérveprimi dhe té nxéni me karakter shogéror,
ne, né té vérteté, pérmes kétij argumenti kemi arritur té perceptojmé njé realitet kyc
e té domosdoshém pér mjedisin e té nxénit, i cili u adresohet roleve té reja té
nxénésve si njohés autonomé dhe té€ mésuesve si drejtues e lehtésues.

. Té nxénét autentik lidhet me faktin se problemi e situata nuk duhen paré
jasht€ kontekstit, pasi ky siguron t€ dhéna t€ domosdoshme qé nxénési duhet t’i
vlerésojé gjaté analizés sé tij. Nxénésit gjaté té nxénit nuk po mésojné thjesht
gjuhén, ata po pérvetésojné njé sistem té ri t&¢ menduari - nuk nxéné thjesht modele
leksiko-gramatikore, por, para sé gjithash, njohuri mbi kulturén. Pér kété nevojitet
njé ekspozim sa mé i madh ndaj konteksteve autentike komunikative gé materialet
me natyré thjesht didaktike nuk mund ta ofrojné. Mésimdhénia autentike nuk mund
té jeté e suksesshme pa u kushtur réndésiné e duhur bashkébisedimit, t&¢ menduarit
té njé rendi mé té larté, lidhjeve me problemet e jetés reale dhe thellésisé sé té
kuptuarit. Té gjitha kéto mbéshtetin fugimisht ndértimin e njohurive té& nxénésve.
Pér fat, mjetet e internetit e kané shuméfishuar né ményré té paimagjinueshme
shkallén dhe cilésiné e ekspozimit ndaj konteksteve autentike té gjuhés, ndaj, pse té
mos i konsiderojmé ato si zgjidhje pér konkretizimin e parimit né fjalé?

. Té nxénét né bashképunim fokusohet né nxitjen e nxénésve drejt
bashkésive té njohurisé pér arsye se nxénésit e gjuhés sé huaj kané nevojé pér
ndérveprim aktiv e kuptimploté, si né jetén e pérditshme, pér t&€ mésuar mé miré
gjuhén. Kétu nxénésit pjesémarrés né ndérveprim bashkéndértojné kuptimin bazuar
né até gé diné paraprakisht, duke ndaré pérvoja e ndihmuar njéri-tjetrin né
ndértimin e kuptimit.

. Vetébesimi — mjedisi i “klasés” konstruktiviste shoqérore duhet té
projektojé vetébesimin tek nxénésit (elementi shogéror rrit motivimin dhe besimin
né vetvete).

Né kété kuadér, analiza gé sapo realizuam na ndihmon té ngremé njé argument dhe
té rivlerésojmé rolin e teknologjive té internetit né MGJH. Pérdorimi i tyre mund ta
béjé lehtésisht té zbatueshém té nxénét bashképunues né klasé e mé gjeré, sidomos
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pér aspekte ku hyn elementi kulturor (karakteristike pér mjedisin e gjuhés sé huaj).
Kur nxénési arrin té lidhet shpirtérisht me informacionin, kuptimi i krijuar prej tij
éshté mé i forté dhe lidhjet me njohurité ekzistuese e kujtesén mé t& shéndosha,
ashtu si¢ ndodh zakonisht né situata t& botés reale me pjesémarrés realé.
Rrjedhimisht, prania e internetit dhe mjeteve té tjera té TIK-ut né mésimdhénien e
gjuhés mund t’i kontribojné kapércimit me sukses t€ pengesave gjaté té nxénit.

Drejtimi 2: Sa u pérmbahet mésimdhénia virtuale pérmes website-it parimeve
universale pér njé dégjim té suksesshém?

Literatura pedagogjike na lejon té reflektojmé mbi njé séré parimesh gé udhéheqin
dégjimin e suksesshém né gjuhén e huaj, njohja e té cilave do té na shérbente mjaft
né shmangien e pengesave gjaté fitimit té késaj shprehie né gjuhén e huaj (Celce —
Murcia, 1995:365).

Le té analizojmé mé hollésisht natyrén e materialeve té krijuara e té pérshtatura né
website-in e klasés soné (www.netenglisholsa.org) pér té paré nése integrimi i kétij
mjeti né praktik'én dégjimore u pérmbahet ose jo parimeve né fjalé.

« ca

MR LIRS MEADIN  VOCABULARY  WAITING  DeuLEWIES

& ENGLISH FOR THE NET GENERATION

ssbsp

Rubrika e dégjimit né website vjen si njé risi né programin e kétij projekti duke iu
adresuar drejtpérdrejt kompetencés dégjimore. Pérmbajtja e saj éshté konceptuar e
tillé g€ t’i vijé realisht né ndihmé pérshpejtimit t&€ zhvillimit t€ shprehive té
dégjimit pér studentét né nivelin e paré té pérparuar (low advanced — FCE). |
konceptuar né njé cikél 14-orésh dégjimi té shtrira né rreth 10 javé, programi i
dégjimit sjell njé mori materialesh autentike nga website-e prestigjoze té njé
standardi té larté té pranuar e njohur botérisht (fagja e BBC dhe VOA), si dhe mjaft
materiale dégjimi nga njé séré website-esh mésimore autoritare pérmes teksteve té
larmishme té dégjimit né formé e pérmbajtje, gé nga intervistat reale me artisté
filmash né BBC, analizat dhe sintezat e lajmeve mé té fundit nga bota, si¢ ishte
hyrja e Kroacisé né BE, apo protestat antigeveritare né Turgi, miratimi i ligjit pro
abortit né Irlandé né raste t&€ kufizuara apo té pathénat e njerézve gé kané béré
epoké né historiné e njerézimit (Intervista e Thatcher-it né ish-BS). Materialet u
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pasuruan me diskutime té gjalla dégjimore mbi c¢éshtje shogérore e kulturore gé
prekin gjithsecilin prej nesh, sic ishte lajmi mbi operacionin e Angeline Jolie si
masé parandaluese kundér kancerit t& gjirit nga i cili kércénohej, déshmia e
dhimbshme e Enrique Ramirez mbi analfabetizmin e tij dhe luftén e gjaté pér ta
mposhtur até, apo filmi mbi sfidén e pérditshme té fémijéve autiké, té cilét
kérkojné mé shumé mbéshtetje dhe shanse né shoqéri. Pérmes dialogjeve spontane,
ngjarjeve nga pérvoja e njerézve té zakonshém qé vijné vazhdimisht pérmes
ekstrakteve té shkurtra nga website-e mésimore e, madje, edhe kumtesave
akademike né trajtén e leksioneve me tematika té ndryshme (leksioni 1 —
Antarktida; leksioni 2 - Dimensioni i liris€) kemi sjellé njé mozaik pérvojash
interesante, komplekse dhe shpesh té panjohura. Tematika historike, shkencore,
gjuhésore, politike, shogérore e kulturore gé ngacmojné reagimin mbaréshogéror
béhen té prekshme pér studentét e kétij kursi, té cilét pérjetojné njé realitet té gjallé
e té paeksploruar mé paré gjaté studimit online. Ky pérshkrim i pérmbajtjes sé
materialeve online shpreh garté réndésiné gqé u éshté kushtuar proceseve lart-
poshté, pra, thithjes sé té dhénave té kontekstit, komponentit kulturor aq té
domosdoshém pér lehtésimin e té nxénit té gjuhés. Proceset poshté-lart, pra, ato gé
lidhen me komponentin gjuhésor, kané zéné njé vend po aq parésor pérmes larmisé
sé detyrave mé karkater gjuhésor (fonologjik, gramatikor e leksikor), si¢ do ta
pérshkruajmé mé poshté.

Tipologjia e larmishme né formé e strukturé e teksteve té dégjimit pérbén njé tjetér
piké té forté té rubrikés sé dégjimit né fjalé, ku gérshetohen tekste me gjatési té
ndryshme qé variojné nga 2 minuta (dialogje spontane me tematiké té caktuar), né
filma né trajtén e dokumentarit 10 — 15 minuta, né leksione e diskutime me
karkater akademik rreth 45 minuta. Njé tjetér element gé bie né sy tek kéto tekste
éshté larmia e stileve, thekseve e regjistrave gjuhésoré, ashtu si¢ ndeshemi né jetén
e pérditshme, nga anglishtja britanike tek ajo amerikane, nga gjuha e pérditshme
tek ajo poetike, shkencore apo gazetareske; nga gjuha e fémijés tek ajo e
specialistit. Gama e gjeré aktualizohet edhe né llojin e materialit t& ofruar pér
studim - audio, video, heré e shogéruar e heré jo me transkriptim té pjesshém,
materiale dégjimi me informacion paraprak té pérmbledhur, shpesh edhe audio
cilésore nga website-e mésimore me veprimtari paradégjimore, dégjimore e
pasdégjimore gé i ofrohen té gatshme studentit, madje né pérfundim té ushtrimit
ata mund té vetékorrigjohen né ballafagim me pérgjigjet e sakta, duke u hapur
rrugé edhe formave té vetévlerésimit.

Larmia e teksteve dégjimore pasohet edhe nga njé tipologji e gjeré detyrash e
veprimtarish pérmes té cilave synohet té zhvillohen tipat e ndryshém té dégjimit,
si: pér informacion specifik, pér informacion global (idené kryesore, tonin apo
fokusin e pérgjithshém té njé teksti) si dhe dégjimi midis rreshtave (inferenca). Pér
konkretizim, disa nga llojet e veprimtarive té€ kryera mé shpesh jané ato té tipit
zgjedhje me alternativa, plotésim fjalish mungesore pérmes pérshkrimit,
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pérkufizim termash né varési t& té dhénave né tekst, dhénie pérgjigjesh té
argumentuara ndaj pyetjeve té ngritura, e vérteté/e gabuar, ushtrime fjalori, mbajtje
shénimesh, detyra me karakter krijues (intervista), riprodhim fjalé pér fjalé i njé
segmenti t& caktuar té tekstit, realizim i pérmbledhjes sé njé materiali, krahasim i
perspektivave mes dy materialeve té€ ngjashme. Pérmbushja e kétyre detyrave né
fleté pune pasohet me veprimtarité reflektuese — komente né fage ose né forum
(sipas kérkesés).

Nisma e ndérmarré béhet sfiduese edhe pér arsye se krijimi i materialeve ka
kérkuar njé periudhé e gjaté hulumtimi né website-e autoritare gé siguronin video
dhe audio né pérputhje me pritshmérité e programit pér kété nivel formimi. Cdo
material i zgjedhur éshté pérpunuar e analizuar mé tej duke pasur pér udhérréfyes
metodik strategjité e dégjimit té konceptuara né disa hallka: veprimtari
paradégjimore, dégjimore dhe pasdégjimore, duke u kérkuar studentéve té marrin
informacion paraprak té nevojshém pér té parashikuar até gé duhet té dégjojné
(psh., t& dhéna mbi jetén dhe veprimtariné e Aung San Suu Kyi — lidere e opozités
né Birmani, e cila mban njé leksion mbi liring, etj). Gjaté dégjimit té materialit
studentéve u kérkohet t&€ mbajné shénime dhe t’u pérgjigjen kérkesave té tipeve té
ndryshme. Ndérkag, studentwt monitorojné né vazhdimési punén e tyre duke
ngritur pyetje e duke marré sqarime pérmes email-it. Pér fazén pasdégjimore
nxénésve pérgjithésisht u kérkohet té shprehen né forumin e grupit pér té€ dhéné
reflektimin e tyre lidhur me temén e porsadégjuar.

Ky pérshkrim i hollésishém i natyrés sé materialeve té krijuara néwebsite déshmon
se konceptimi i tyre dhe realizimi i punés me to u pérgjigjet parimevepér njé
dégjim té suksesshém. Sigurisht, né sajé té bashképunimit té vazhdueshém
ndérstudentor e pedagog-student duket se gjithgka ka funksionuar nw dobi té njé
pune efektive akademike — mésimore né njé mjedis nxités e komod.

PERFUNDIME

Né kété punim ndérmorém njé shqyrtim kérkimor - analitik té lidhjes mes
pérdorimit t€ website-it si mjedis e mijet pér mésimdhénien e dégjimit dhe
zhvillimin e kesaj kompetencés né nivel té pérparuar studentor. Metodologjikisht
céshtja né fjalé u trajtua né punimin toné si njé ¢éshtje e hapur. Realizimi i njé
eksperimenti gé na siguroi me té dhénat e nevojshme empirike pér té faktuar ¢do
argument e interpretim nxori né pah se, sé pari, mésimdhénia virtuale pérmes
website-it u pérmbahet rreptésisht standardeve pedagogjike pér njé dégjim té
suksesshém si né drejtim té autenticitetit t&€ materialeve, domosdoshmérisé pér t’u
méshuar proceseve té ashtuquajtura nga lart-poshté (up-down), ashtu edhe atyre
nga poshté-lart (bottom-up); ekspozimit té studentéve ndaj tipave té ndryshém té
dégjimit dhe detyrave té shuméllojshme; marrjes né konsideraté e shkallés sé
véshtirésisé sé tekstit e deri tek njohja dhe pérdorimi sistematik i strategjive té
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dégjimit, duke i atribuar website-it tiparet unike té njé katalizatori né zhvillimin e
shprehive dégjimore né gjuhén angleze.

Kontekstualizimi i materialeve dégjimore online brenda njé kuadri shumé mé té
gjeré e domethénés se ai qé ofron klasa tradicionale i nxit dhe u krijon mundésiné
studentéve té shohin horizontin e gjeré kulturor pértej elementit gjuhésor té
teksteve, pra, pérbén edhe avantazhin e madh té mésimdhénies online né lidhje me
promovimin edhe té& kompetencés ndérkulturore.
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SECTION I

PRACTICAL CONCERNS ON HOW TO FACE THE CHALLENGES OF
INCORPORATING DIGITAL TOOLS TO ESL TEACHING
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THE EDUCATIONAL WORLD IS CHANGING. FOR YEARS, WE HAVE
SEEN AN INCREASE IN THE NUMBER OF ONLINE LEARNING
OPPORTUNITIES.

The landscape of education is undergoing a profound transformation with the
burgeoning prevalence of digital English language learning opportunities. Over the
years, there has been a noticeable surge in the adoption of online platforms and
tools designed to facilitate language acquisition. This shift is driven by a
confluence of factors, including advancements in technology, globalization, and
the increasing recognition of the importance of English proficiency in the
interconnected world. The traditional model of language education, confined to
physical classrooms and textbooks, is giving way to dynamic and interactive digital
platforms that offer learners flexibility and accessibility. As a result, individuals
across the globe now have the chance to engage with English language learning
resources at their own pace, breaking down geographical barriers and
democratizing access to quality education.

The rise of digital English language learning opportunities has not only
democratized access but has also revolutionized the pedagogical approach.
Interactive multimedia, gamified learning modules, and real-time feedback
mechanisms are reshaping the traditional methods of language instruction. These
innovative approaches cater to diverse learning styles, making the process more
engaging and personalized. Furthermore, the integration of artificial intelligence
and machine learning technologies allows for adaptive learning experiences,
tailoring content to individual proficiency levels and learning preferences. This
paradigm shift in language education is not just about replacing conventional
methods with digital alternatives; rather, it signifies a fundamental reimagining of
how we approach language acquisition, emphasizing the importance of
adaptability, accessibility, and individualized learning in the evolving educational
landscape.
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SOME ISSUES ESL TEACHERS FACE WITH THE DIGITAL
TEACHIING TOOLS

English language teachers today confront a myriad of dilemmas when it comes to
integrating digital technology into their classrooms. One prominent concern
revolves around the digital divide among students. While some learners may have
easy access to digital devices and high-speed internet, others might lack such
resources. This discrepancy can create an inequitable learning environment,
leaving certain students at a disadvantage. English teachers face the ethical
dilemma of how to ensure fair access to technology-driven learning tools without
exacerbating existing educational inequalities.

Another dilemma lies in the potential loss of genuine human interaction and
communication skills. As digital technology takes a more central role in language
education, there’s a risk that students may rely too heavily on automated tools,
hindering the development of essential conversational and interpersonal abilities.
Striking the right balance between technology-assisted learning and traditional
communication methods becomes a delicate challenge for English language
teachers. They must grapple with how to harness the benefits of digital tools
without sacrificing the irreplaceable nuances of face-to-face language interaction.

Moreover, the rapid evolution of technology presents a persistent dilemma for
educators as they strive to keep pace with ever-changing digital landscapes.
Teachers must invest time in continuous professional development to stay
informed about the latest language learning applications, platforms, and tools. This
raises questions about the sustainability of such efforts and the potential for
burnout among educators who must constantly adapt to new technologies. The
dilemma centers on finding a harmonious integration of digital tools without
overwhelming teachers or compromising the quality of language instruction. In
navigating these dilemmas, English language teachers play a crucial role in shaping
a balanced and inclusive educational environment that maximizes the benefits of
digital technology while mitigating its potential drawbacks.

The question “Do I have the tech savvy?” is a recurring consideration for ESL
(English as a Second Language) teachers as they navigate the integration of digital
teaching tools into their classrooms. Embracing technology in language education
is a dynamic journey, and ESL instructors often find themselves assessing their
own technological proficiency. The challenges extend beyond merely using digital
devices; teachers grapple with mastering diverse software applications, adapting to
online teaching platforms, and ensuring a smooth virtual learning experience for
their students. This self-reflection is not just about personal comfort with gadgets
but involves evaluating one’s ability to leverage technology effectively to enhance
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language learning. In an ever-evolving digital landscape, ESL teachers must
continually assess and enhance their tech savviness to provide a rich and engaging
learning environment for their students while staying attuned to the demands of
modern language education.

Moving ESL Classroom to the Cloud: Analysing the Pros and Cons of Teaching
English as a Second Language Online

The integration of technology in education has significantly transformed traditional
classrooms, with English as a Second Language (ESL) being no exception. The
move to the cloud for ESL instruction has become increasingly prevalent, offering
both advantages and disadvantages.

Pros:

Global Reach:

Access for Remote Learners: Online ESL classrooms break down geographical
barriers, allowing access for learners who might not have access to traditional
educational institutions. This expands the potential student base globally.

Cultural Diversity: The online environment facilitates interaction among students
from various cultural backgrounds, providing a rich and diverse learning
experience.

Flexibility:

Scheduling Flexibility: Online ESL classes offer flexibility in scheduling, catering
to learners in different time zones. This flexibility is beneficial for both teachers
and students, accommodating various lifestyles and commitments.

Self-Paced Learning: Learners can progress at their own pace, allowing those who
need more time to grasp concepts the opportunity to do so without the pressure of a
traditional classroom setting.

Rich Multimedia Resources:

Interactive Learning Tools: The online environment allows for the integration of
multimedia resources, enhancing engagement through videos, interactive quizzes,
and other multimedia elements.

Digital Learning Platforms: Teachers can leverage a variety of digital platforms
and tools to create an interactive and dynamic learning experience.

Cost-Efficiency:
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Reduced Infrastructure Costs: Online ESL classes eliminate the need for physical
classrooms, reducing infrastructure costs for educational institutions.

Resource Accessibility: Learners can access a wide range of learning materials
online, potentially reducing the cost of textbooks and other physical resources.

Cons:
Technical Challenges:

Internet Dependence: Reliable internet access is crucial for online ESL classes.
Technical issues, such as connectivity problems or hardware malfunctions, can
disrupt the learning process.

Digital Literacy: Both teachers and students need to be digitally literate to navigate
online platforms effectively, posing a potential barrier for some learners.

Limited Interaction:

Reduced Social Interaction: Online classes may lack the face-to-face interaction
present in traditional classrooms, potentially impacting the development of
communication skills and interpersonal relationships.

Communication Barriers: Language learners may find it challenging to practice
speaking and listening skills in an online environment, limiting their language
development.

Potential for Distractions:

Home Environment: Learners may face distractions in their home environment,
affecting their ability to focus on the lesson. This can be especially challenging for
younger learners.

Technical Distractions: Technical issues, such as notifications or other online
distractions, can divert learners’ attention during online classes.

Assessment Challenges:

Authenticity of Assessments: Ensuring the authenticity of assessments in an online
ESL setting can be challenging, as the potential for plagiarism or external
assistance may be higher.

Limited Monitoring: Teachers may have limited control over the learning
environment, making it difficult to monitor student engagement and participation
accurately.
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The move of ESL classrooms to the cloud offers a myriad of opportunities, but it
also comes with its set of challenges. Balancing the advantages and disadvantages
is crucial in determining the effectiveness of online ESL instruction. The key lies
in implementing strategies to mitigate the challenges while maximizing the
benefits to create a dynamic and inclusive learning environment for English
language learners.

TOP 25 ONLINE LEARNING RESOURCES FOR STUDENTS

As a teacher, sometimes you want to give your students access to more than just
the run of the mill Wikipedia and Google search results for out of class education.

This is true whether one is teaching at University level or a local High School. The
trouble is finding a selection of decent websites to suggest. Thankfully, there are a
number of excellent resources available if you know where to look.

Here’s a more detailed overview of some online learning resources for ESL
students:

1. Duolingo (duolingo.com):

Overview: Duolingo is a popular language learning platform that offers a gamified
experience. It uses a variety of exercises, including translation, listening, and
speaking, to help learners acquire language skills.

Features: Interactive lessons, progress tracking, and a community for language
learners.

2. BBC Learning English (bbc.co.uk/learningenglish):
Overview: BBC Learning English provides a diverse range of multimedia
resources, including videos, audio programs, and quizzes, to enhance language
skills.
Features: News articles, pronunciation guides, vocabulary exercises, and themed
lessons.

3. British Council - Learn English (learnenglish.britishcouncil.org):
Overview: The British Council’s Learn English platform offers a variety of
courses, games, and interactive activities for ESL learners of different levels.
Features: Grammar lessons, vocabulary exercises, and video content for language
practice.

4. ESL Library (esllibrary.com):
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Overview: ESL Library is a subscription-based service providing lesson plans,
worksheets, and other teaching resources for ESL educators and students.
Features: Leveled lesson plans, printable materials, and a variety of topics covered.

5. Voice of America - Learning English (learningenglish.voanews.com):
Overview: VOA Learning English offers news and feature stories designed for ESL
learners, accompanied by transcripts and vocabulary explanations.

Features: Current affairs articles, audio recordings, and vocabulary-building
exercises.

6. Quizlet (quizlet.com):
Overview: Quizlet is a versatile platform that allows users to create and study
flashcards. It also offers various study modes and games to reinforce vocabulary.
Features: Flashcards, quizzes, and collaborative study sets.

7. Memrise (memrise.com):
Overview: Memrise uses mnemonic techniques and interactive games to help
learners memorize vocabulary and phrases.
Features: Multimedia content, spaced repetition, and user-generated courses.

8. FluentU (fluentu.com):
Overview: FluentU incorporates real-world videos with interactive subtitles to
provide an immersive language learning experience.
Features: Video lessons, interactive subtitles, and vocabulary-building exercises.

9. Busuu (busuu.com):
Overview: Busuu combines language learning with a social network, allowing
users to practice with native speakers and receive personalized feedback.
Features: Language exchange, interactive lessons, and proficiency assessments.

10. Randall’s ESL Cyber Listening Lab (esl-lab.com):
Overview: Randall’s ESL Cyber Listening Lab provides a collection of listening
exercises for ESL learners at various proficiency levels.
Features: Audio lessons, comprehension quizzes, and vocabulary exercises.

11. Breaking News English (breakingnewsenglish.com):
Overview: Breaking News English offers lesson plans based on current news
articles, designed to improve reading, listening, and discussion skills.
Features: News articles, lesson plans, and comprehension activities.

12. ReadWriteThink (readwritethink.org):
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Overview: ReadWriteThink provides interactive literacy resources and tools,
including lesson plans and student interactives.
Features: Reading and writing activities, graphic organizers, and lesson plans.

13. ManyThings.org (manythings.org):
Overview: ManyThings.org offers a variety of games and activities for ESL
learners, covering grammar, vocabulary, and pronunciation.
Features: Quizzes, games, and interactive exercises.

14. EnglishClub (englishclub.com):
Overview: EnglishClub is a comprehensive website providing grammar
explanations, vocabulary lists, and interactive exercises.
Features: Grammar guides, vocabulary resources, and forums for language
learners.

15. BusyTeacher (busyteacher.org):
Overview: BusyTeacher is a platform for ESL teachers with a vast collection of
lesson plans, worksheets, and teaching resources.
Features: Lesson plans, worksheets, and a teacher community.

16. EngVid (engvid.com):
Overview: EngVid offers video lessons on various English topics, covering
grammar, vocabulary, pronunciation, and more.
Features: Video lessons, quizzes, and teacher-led instruction.

17. IELTS Liz (ieltsliz.com):
Overview: IELTS Liz focuses on resources for IELTS exam preparation, providing
tips, sample questions, and practice materials.
Features: IELTS preparation guides, practice tests, and tips.

18. Dave’s ESL Cafe (eslcafe.com):
Overview: Dave’s ESL Cafe is a popular online community for ESL teachers and
students, featuring forums, job listings, and resources.
Features: Job boards, forums, and a collection of teaching resources.

19. Englishpage (englishpage.com):
Overview: Englishpage offers free English grammar lessons and exercises,
covering various grammar topics.
Features: Grammar lessons, quizzes, and printable exercises.

20. Breaking the Barrier (breakingthebarrier.com):
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Overview: Breaking the Barrier offers interactive courses for learning Spanish,
French, and English, focusing on language immersion.
Features: Interactive lessons, cultural content, and multimedia resources.

21. ReadWriteThink (readwritethink.org):
Overview: ReadWriteThink provides interactive literacy resources and tools,
including lesson plans and student interactives.
Features: Reading and writing activities, graphic organizers, and lesson plans.

22. Elllo (elllo.org):
Overview: Elllo provides audio and video resources for listening comprehension,
featuring interviews, conversations, and quizzes.
Features: Listening exercises, quizzes, and transcripts.

23. ESL Video (eslvideo.com):
Overview: ESL Video uses videos with quizzes for language learning, allowing
learners to practice listening and comprehension skills.
Features: Video lessons, quizzes, and user-generated content.

24. LyricsTraining (lyricstraining.com):
Overview: LyricsTraining helps learners improve their English through music and
lyrics, offering interactive exercises based on song lyrics.
Features: Listening exercises, vocabulary practice, and a wide selection of songs.

25. Learn American English Online (learnamericanenglishonline.com):
Overview: Learn American English Online focuses on American English,
providing lessons, exercises, and resources for ESL learners.

Features: Vocabulary lessons, grammar explanations, and pronunciation guides.

LESSON PLAN: LISTENING COMPREHENSION WITH ELLLO.ORG

Objective:
Students will improve their listening comprehension skills through an engaging
audio lesson from Elllo.org.

Materials:

Computers or tablets with internet access

Projector and screen

Elllo.org website link (specific to the chosen lesson)
Headphones for each student
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Introduction (5 minutes):

Greet the students and briefly review the importance of listening skills in language
learning.

Explain the goal of the lesson: to enhance listening comprehension using authentic
materials from Elllo.org.

Provide a quick overview of the chosen Elllo.org lesson.

Pre-listening Activity (10 minutes):

Discuss the topic of the audio lesson to activate prior knowledge.

Introduce relevant vocabulary and expressions that might appear in the audio.
Conduct a brief discussion or ask students to share their thoughts on the topic.

Listening Activity (20 minutes):

Direct students to Elllo.org and guide them to the specific lesson you’ve chosen for
the class.

Instruct students to listen carefully to the audio. They should focus on
understanding the main ideas, details, and any specific information.

After the first listen, have a class discussion about what they understood. Address
any challenging parts or vocabulary.

Play the audio again, allowing students to fill in any gaps in their understanding.
Use comprehension questions related to the audio to assess their understanding.
Discuss answers as a class.

Post-listening Activity (7 minutes):

Engage students in a follow-up activity related to the audio content. This could be
a discussion, a group activity, or a written reflection.

Have students share their thoughts on the audio, express opinions, or relate the
content to personal experiences.

Wrap-up (3 minutes):

Summarize the key points of the lesson.

Encourage students to continue practicing listening skills outside of the classroom,
using resources like Elllo.org.

Assign any homework or additional tasks related to listening comprehension.

Assessment:

Informal assessment through class discussions, students’ responses to
comprehension questions, and participation in post-listening activities.

Remember to adapt the lesson plan according to the proficiency level of your
students and the specific features of the chosen Elllo.org lesson. Additionally, you
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may need to consider technical aspects, such as internet connectivity and the
availability of devices.

LESSON PLAN: READING COMPREHENSION FOR ESL GRADE 8
USING DIGITAL TOOLS

Objective:
Students will improve their reading comprehension skills through the use of digital
tools, focusing on a grade-appropriate text.

Materials:

Computers or tablets with internet access for each student
Projector and screen

Digital copy of the selected reading passage

Online annotation tool (e.g., Hypothes.is)

Quiz creation tool (e.g., Kahoot!)

Padlet for collaborative activities

Headphones for each student

Introduction (10 minutes):

Greet the students and briefly discuss the importance of reading comprehension in
language learning.

Introduce the reading passage and provide a brief overview of the topic.

Activate prior knowledge by discussing any relevant background information or
vocabulary.

Pre-Reading Activity (15 minutes):

Display the reading passage on the screen and introduce any challenging
vocabulary.

Ask students to make predictions about the content based on the title and any
visuals.

Introduce the online annotation tool (e.g., Hypothes.is) and demonstrate how to use
it for active reading.

Reading Activity (35 minutes):

Instruct students to read the passage individually, using the online annotation tool
to highlight key points, ask questions, and make comments.

Break the class into small groups and assign each group a specific section of the
passage to analyze and summarize.

Have groups share their summaries using Padlet.
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Digital Quiz (15 minutes):

Create a digital quiz (e.g., Kahoot!) based on the reading passage to assess
comprehension.

Instruct students to access the quiz individually using their devices.

Conduct the quiz as a class activity, reviewing the correct answers and discussing
any misconceptions.

Post-Reading Discussion (10 minutes):

Facilitate a class discussion about the reading, using the Padlet as a reference.
Encourage students to share their annotations and insights.

Discuss any questions or concepts that students found challenging.

Extension Activity (5 minutes):
Introduce an extension activity, such as a follow-up writing assignment or a
collaborative research task related to the reading.

Wrap-up (5 minutes):

Summarize the key takeaways from the reading and discussion.
Emphasize the use of digital tools for active reading and comprehension.
Assign any follow-up tasks or homework related to the lesson.

Assessment:

Assess students based on their active participation in the online annotation tool,
group collaboration on Padlet, performance in the digital quiz, and contributions to
the post-reading discussion.

Adapt this lesson plan based on the specific needs and proficiency levels of your
ESL students. Ensure that they are familiar with the digital tools used and that
technical aspects are addressed before the lesson begins.

LESSON PLAN: ESL B2 GRAMMAR CLASS USING DIGITAL TOOLS

Objective:

Students will reinforce their understanding of verb tenses (specifically, past perfect
and past perfect continuous) through interactive online activities and collaborative
digital tools.

Materials:

Computers or tablets with internet access for each student

Projector and screen

Online grammar resource (e.g., Grammarly, British Council Grammar)
Interactive online exercises (e.g., Quizzes on Quizizz, Kahoot!)
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Google Daocs for collaborative writing
Headphones for each student

Introduction (10 minutes):

Greet the students and briefly review the importance of mastering verb tenses in
English.

Introduce the focus of the lesson: past perfect and past perfect continuous.

Share the learning objectives for the day.

Digital Grammar Exploration (15 minutes):

Direct students to an online grammar resource (e.g., Grammarly or British Council
Grammar) that provides explanations and examples of past perfect and past perfect
continuous tenses.

Allow students time to explore the resource individually and take notes on key
points.

Interactive Online Exercises (30 minutes):

Use online platforms such as Quizizz or Kahoot! to create interactive exercises on
past perfect and past perfect continuous tenses.

Assign students to complete the exercises individually or in pairs, promoting active
engagement with the content.

Review the answers as a class, addressing any common mistakes or
misconceptions.

Collaborative Writing on Google Docs (20 minutes):

Assign a collaborative writing task on Google Docs where students must use past
perfect and past perfect continuous tenses.

Each student or group contributes a paragraph to a collaborative story or dialogue.
Encourage peer review and editing within the document.

Peer Review and Discussion (10 minutes):

Have students exchange documents for peer review. Encourage constructive
feedback on the use of verb tenses.

Discuss notable examples and challenges as a class, emphasizing effective
application of past perfect and past perfect continuous tenses.

Wrap-up and Homework Assignment (5 minutes):

Summarize the key concepts learned during the lesson.

Assign homework that involves practicing the verb tenses through an online
exercise or writing task.

Provide additional resources or websites for further self-study.
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Assessment:

Evaluate students based on their participation in online exercises, contributions to
collaborative writing, and engagement in peer review discussions.

Remember to adapt the lesson plan based on the specific needs and preferences of
your students. Ensure that they are familiar with the digital tools used and that
technical issues are addressed before the lesson begins.

LESSON PLAN: ESL B2 SPEAKING CLASS USING DIGITAL TOOLS

Objective:
Students will enhance their B2-level speaking skills through interactive activities
and digital tools.

Materials:

Computers or tablets with internet access for each student
Projector and screen

Video conferencing platform (e.g., Zoom, Google Meet)

Online whiteboard tool (e.g., Miro, Jamboard)

Digital language resources for vocabulary and grammar support
Timer or clock

Headphones for each student

Introduction (10 minutes):

Greet the students and discuss the importance of effective communication in
spoken English.

Introduce the focus of the lesson: discussing personal experiences and opinions.
Share the learning objectives for the day.

Warm-up Activity (15 minutes):

Use the video conferencing platform to create breakout rooms for pairs or small
groups.

Assign a brief warm-up task where students discuss a light topic, such as their
favorite hobbies or recent experiences, to ease into the speaking activities.
Encourage the use of digital tools like virtual backgrounds or emojis to enhance
communication.

Digital Vocabulary and Grammar Activity (15 minutes):

Utilize Quizlet as an online language resource to introduce relevant vocabulary and
expressions related to the day’s speaking activities.

Integrate a quick grammar review focusing on structures useful for expressing
opinions and experiences.
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Interactive Speaking Tasks (30 minutes):

Speed Discussions:

Use a timer to organize quick speaking rounds (2-3 minutes each) where students
discuss various prompts with different partners in breakout rooms.

Emphasize the importance of fluency and spontaneous responses.

Debates or Discussions:

Introduce a debate or discussion topic related to current events or relevant issues.
Assign positions to students or let them choose sides.

Encourage the use of persuasive language and effective argumentation.

Role-play Scenarios:

Provide digital scenarios or prompts for role-play activities.

Assign roles and encourage students to improvise dialogues based on the given
situations.

Digital Feedback and Reflection (10 minutes):

Use the online whiteboard tool to gather feedback from students. Create a
collaborative board where students can share their thoughts on the speaking
activities.

Discuss notable examples and areas for improvement as a class.

Wrap-up and Homework Assignment (5 minutes):

Summarize the key speaking skills practiced during the lesson.

Assign homework that involves recording a short video where students share their
opinions on a given topic.

Provide additional resources or websites for further self-study.

Assessment:

Evaluate students based on their participation in speaking activities, use of
vocabulary and grammar structures, and engagement in feedback and reflection.
Adapt this lesson plan based on the specific needs and preferences of your
students. Ensure that they are familiar with the digital tools used and that technical
issues are addressed before the lesson begins.
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ENHANCING LANGUAGE LEARNING WITH VIRTUAL REALIA: 10
EXAMPLES AND THEIR APPLICATION IN ESL CLASSES

Virtual Realia, the digital representation of real-world objects or artifacts, has
become a powerful tool in ESL (English as a Second Language) classrooms. This
innovative approach leverages technology to provide authentic language learning
experiences, making language acquisition more engaging and relevant for learners.
In this section, we will explore 10 examples of Virtual Realia and delve into how
they can be effectively used in ESL classes to enhance language proficiency.

1. Virtual Museum Tours:

One compelling example of Virtual Realia is the use of online museum platforms,
such as Google Arts & Culture. ESL students can explore artifacts and artworks,
providing a rich context for practicing descriptive language and historical
vocabulary. Teachers can design activities where students discuss their findings,
fostering both speaking and listening skills.

2. Digital Newspapers and Magazines:

Accessing online newspapers and magazines for current news articles is an
excellent way to engage ESL learners. Reading and discussing news articles allow
students to practice summarizing main points, expressing opinions, and engaging
in debates on current events, thus honing their language skills.

3. Online Menus:

Digital menus from restaurant websites or food delivery apps offer a valuable
resource for ESL classes. Students can practice ordering food, role-playing as
customers and servers, or even write reviews of their virtual dining experiences.
This application allows learners to master restaurant-related vocabulary and
language used in real-life scenarios.

4. Interactive Maps:

Utilizing online maps or platforms like Google Earth allows ESL students to
practice giving directions, describing locations, and engaging in a virtual travel
experience. This hands-on approach encourages the use of spatial and directional
language, making language learning more interactive and applicable.

5. Virtual Tours of Homes:

Virtual tours of homes on real estate websites with 3D features can facilitate
language learning in ESL classes. Students can describe rooms, discuss home
features, or practice negotiating language while role-playing as real estate agents or
potential buyers.
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6. Digital Product Reviews:

Browsing online shopping websites with product reviews provides a unique
opportunity for ESL students to engage with persuasive language, opinion
expressions, and descriptive vocabulary. Activities involving reading and writing
product reviews help learners articulate their thoughts and opinions effectively.

7. Digital Storybooks and E-books:

Access to digital storybooks and e-books allows ESL students to read and discuss
stories, summarizing plot points, and creating their own digital storybooks. This
example encourages literacy development and creative expression in a digital
format.

8. Virtual Science Labs:

Online platforms offering virtual science experiments enable ESL students to
follow lab instructions, discuss scientific processes, and write comprehensive lab
reports. This application not only reinforces scientific language but also
encourages critical thinking and analysis.

9. Online Shopping Websites:

Exploring e-commerce platforms with various products supports ESL learners in
creating shopping lists, discussing preferences, negotiating prices, and writing
product descriptions. This practical application enhances language skills related to
consumerism and everyday transactions.

10. Digital Art Galleries:

Visiting websites showcasing digital art and exhibitions allows ESL students to
describe and analyze artworks, discuss artistic styles, and write critiques. This
example fosters creativity, cultural awareness, and the use of specialized
vocabulary.

How to Implement Virtual Realia in the ESL Classroom:

To effectively integrate Virtual Realia into ESL classes, teachers should design
activities that actively engage students in meaningful language practice. These
activities should align with language learning objectives and encompass various
language skills, including speaking, listening, reading, and writing. Collaborative
projects, feedback sessions, and reflections contribute to a holistic language
learning experience.

Virtual Realia is a dynamic and innovative approach that transforms language
learning into an immersive and authentic experience for ESL students. By
harnessing the power of digital tools and resources, educators can create vibrant
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and meaningful lessons that bridge the gap between language learning and real-
world contexts. Through these 10 examples and their practical applications in ESL
classes, educators can inspire students to actively engage with the language and
develop proficiency in a way that is both enjoyable and relevant.

LESSON PLAN: INTEGRATING MUSEUM TOUR AS VIRTUAL REALIA
IN A 45-MINUTE ESL B2 READING CLASS

Objective:

Students will enhance their reading comprehension skills by engaging with virtual
realia through a digital museum tour. They will explore a specific exhibit, practice
descriptive language, and discuss their findings collaboratively.

Materials:

Computers or tablets with internet access for each student
Projector and screen

Link to a virtual museum tour (e.g., Google Arts & Culture)
Online collaboration tool (e.g., Padlet or Google Docs)
Writing materials (digital or physical)

Headphones for each student

Introduction (5 minutes):

Greet the students and introduce the concept of Virtual Realia.

Briefly discuss the importance of incorporating authentic materials like a virtual
museum tour in language learning.

Present the learning objectives: exploring a digital museum exhibit, enhancing
reading comprehension, and practicing descriptive language.

Virtual Museum Tour (15 minutes):

Share the link to a virtual museum tour, ensuring it aligns with the language
proficiency level and interests of the students.

Instruct students to explore the exhibit individually, paying attention to details,
descriptions, and any accompanying text.

Encourage the use of headphones for an immersive experience.

Interactive Discussion (10 minutes):

Bring the class back together and initiate a discussion about the virtual museum
tour.

Encourage students to share interesting findings, ask questions, and discuss any
challenges they encountered.

Guide the discussion using targeted questions related to the exhibit.

80



Descriptive Language Practice (10 minutes):

Use an online collaboration tool (e.g., Padlet or Google Docs) to create a shared
document.

Assign each student or group a specific artifact or section from the virtual exhibit.
Instruct students to write a descriptive paragraph about their assigned artifact,
focusing on details, colors, shapes, and historical or cultural significance.
Collaborative Activity (5 minutes):

Have students read and comment on each other's descriptive paragraphs within the
collaborative document.

Encourage positive feedback, questions, and additional insights.

Closure and Homework Assignment (5 minutes):

Summarize the key points of the lesson and emphasize the importance of
descriptive language in reading comprehension.

Assign homework that involves writing a short reflection on their virtual museum
experience, highlighting specific language improvements and cultural insights.

Assessment:

Assess students based on their participation in the virtual museum tour,
contributions to the descriptive language activity, and the quality of their
collaborative interactions.

Extension/Adaptation:

For additional speaking practice, allocate time for students to present their
descriptive paragraphs to the class.

Integrate a vocabulary-building activity by highlighting and discussing new words
or phrases encountered during the museum exploration.

Encourage students to explore additional virtual exhibits or online resources related
to the theme for further reading practice.

Note: Ensure that students have access to the necessary technology, and the virtual
museum tour link is accessible before the lesson. Additionally, provide guidance
on using the online collaboration tool if students are not familiar with it.
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